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Autism Accreditation started in 1992 with the overall aim to improve autism
practice across both social care, health and education. Since that tfime, we
have worked with over 1,000 different service providers and at present, our
work is impacting on over 35,000 autistic people’s lives.

Whether you are new to accreditation or working towards re-accreditation
this manual will guide you through your accreditation journey. Once you
have filled in the self-audit, action plan and case studies, you can submit
this document to your consultant who will complete the assessment and
hand the report on to the accreditation awards committee. The committee
decision will be included in the report and the now fully completed manual
will be returned to you. Throughout the manual, you will find advice and
information to help you on your way.

The Accreditation tfeam welcome the opportunity to confinue working with

you to achieve the highest standards of good practice in supporting aufistic T .
people. Christine Flintoft-Smith

Head of Autism Accreditation
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Autism Accreditation mission

We work to ensure that society works for autistic people.

We set the standard for best autism practice and provide frameworks across all sectors to develop supportive environments and cultures that
produce positive quality of life outcomes for autistic people.

We are seen as the experts on autism practice and our kitemark acts to reassure autistic people and families of the standard of support they
should expect to receive from providers.

Our aims

Set the standard for best autism practice:
Working with autistic people, families and professionals and we use the latest research to inform the standards set.

Sustainable:
We provide a programme of development and resources that can be maintained and built upon year after year.

International kitemark:

Our kite mark is recognised as a sign of best autism practice by autistic people, families and professionals. It offers assurance that the services
provided by the organisation are of the highest quality.

Reach:
To ensure that all sectors are targeted to provide best practice across the board, our awards and frameworks are tailored to organisation
types.
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Your Autism Accreditation journey Society

Your Autism Accreditation journey

Page 7

Pre-assessment

Carry out a comprehensive and detailed review of current practice
using our self-audit tool.

Implement an accreditation action plan based on the self-
assessment.

Optional sessions can be booked with your consultant to help you
complete the self-audit and action plan, review documentation or
observe and reflect on practice.

Assessment

Assessment days include observation of practice, oversight of key
person-centred documentation, and discussions with key people
within the provision (including autistic people, where possible)

Observations may also be undertaken by an independent
moderator.

Online accreditation survey is sent to autistic people and/or
families/advocates.

A report summary of assessment findings and areas of strength
and development is produced by the consultant and sent fo the
Committee awarding body.

Committee decision

The Accreditation Awarding Committee consider assessment report
and decide if an Award can be given and at what level: Aspiring,
Accredited or Advanced.

Once a provision has achieved an Advanced Award, there is an
option of applying for Beacon Status in recognition of the work they
sharing expertise and knowledge of good practice in supporting
autistic people.

You can read the full criteria here.

Maintaining and progression

Provisions are offered a new assessment plan if they wish to stay in
the programme.

They can continue to access consultant support and work on areas
of development identified from their assessment. They also have the
opportunity to request a further assessment to show they are
maintaining the standards or have progressed to the next level.

We recommend this occurs within three years to ensure that our
Award can be considered a meaningful reflection of current
practice.
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How long does each step take?

This depends on:

. how well good autism practice is already in place and consistent across the provision at the point of registration

. how much fime and resources can be committed to carrying out the self-audit, implementing the action plan and preparing for the assessment.

However, we do recommend that right from the start you set your own dates as targets to work towards. This will help maintain a focus and direction. You can
always review these dates if the progress you make is greater or less than you expected. For example:

Jan 2024 Register with the programme

By July 2024 Complete self-audit

July 2024 - Jan 2025 Implement action plan

Jan 2025 Book assessment *

Jan - June 2025 Work on completing action plan and preparing for assessment

*Remember assessments should be booked at least six months in advance.

Your assessment plan

On registering with Accreditation, you should receive a copy of your finalised assessment plan. The assessment plan outlines the work that Accreditation
considers necessary to assess a provision, together with associated costs. You can find out more by reading our terms and conditions .

The assessment plan will tell you how many consultant visits are included in the plan. If you are not infending for your whole service 1o be assessed, your plan
should list what will be included. For example, there may be specific care homes that you want to be included in the assessment or specific departments or
classes in a school. This should be listed accurately in the plan.

During the pre-assessment phase, you may wish to add to expand or reduce your registration. You will need to seek the agreement of the Head of
Accreditation to do so, by completing an amendment proposal form. This can be requested from your consultant or downloaded from the
Accreditation members' section of the National Autistic Society website.
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Support should be: What does this mean

Person-centred o Each autistic person receives support that is uniquely tailored to them as an individual.
o Autistic people and, where appropriate, their family/advocates, are actively involved in shaping the support they
receive in ways which are meaningful to them.

Evidence-informed 3 Approaches employed to support autistic people are informed by credible research that shows positive outcomes for
autistic people, together with practitioner expertise and the lived experience of autistic people.
o Approaches are regularly evaluated to show they are achieving intended outcomes and changes made if they are not.
o Whilst approaches can be those which are widely established within the field of autism, they should be adapted
according to what will work best for the individual.
o Where approaches may be less well-established, they are delivered by, or supported by, appropriately qualified and

experienced professionals, are based on a good understanding of autism and closely monitored to ensure that they are
not ineffective or harmful.

Strengths-based o A strengths-based approach begins with a holistic assessment not just of an individual’'s needs and challenges, but their
skills, interests, preferences and strengths.
. Support first and foremost seeks to celebrate and build upon these assefts.
Directly promotes . Support is based around activities which each autistic person finds enjoyable, relaxing or engaging, and provides them
wellbeing with a sense of achievement and purpose.
o Approaches are identified which help maintain the wellbeing of each autistic person, including where

appropriate proactive and preventative strategies to avoid anxiety or distress and to help them understand and regulate
emotions and sensory reactions.

o Consideration is given to what changes need to be made to the environment or the way staff engage with the autistic
person to support their wellbeing and engagement.

Active . Autistic people are supported to actively take part in purposeful and meaningful activity that impacts on their quality of
life.
o Autistic people are taught relevant skills in communication, independent living, problem solving and decision making fo
empower them to have greater control, autonomy and purpose in their lives.
o Autistic people are actively involved in and confribute to their community.
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Aspiring o The service meets some of the criteria to be Accredited but there are one or more gaps or inconsistencies related to fundamental
principles of good practice in supporting autistic people. These areas of improvement directly impact on outcomes for some of the
auftistic people supported by the service and require a significant amount of work fo address.

Accredited o Staff have a working knowledge of evidence-informed approaches associated with good autism practice.

o They can adapt these specialist approaches so that support is person-centred and tailored to individual qualities, abilities, interests,
preferences and challenges.

o Adaptions are made to the environment to support individual wellbeing and self-reliance.

. Each autistic person develops skills and confidence in communicating with others and engaging in a range of rewarding social
activities.

o Each autistic person develops skills and confidence in carrying out tasks independently and in being empowered to make their
own decisions, leading to them having greater control and autonomy in their lives.

o Each autistic person enjoys an increasing range of sensory experiences whilst developing regulation strategies to help them avoid
sensory overload.

. Support enables autistic people to take part in activities which are purposeful and engaging and which promote their emotional
wellbeing and social inclusion.

o Proactive and preventative strategies are employed to help each autistic person avoid anxiety or distress and fo help them
understand and regulate their emotions.

. Feedback from autistic people and/or, where appropriate, those that represent their interests, is overall good, confirming that the
maijority are happy with the support given and how they are involved and consulted.

. Whilst there may be some gaps or inconsistencies related to fundamental principles of good practice in supporting autistic people,

these can be addressed quickly and in a relatively short period of time, within the provision’s existing resources and capabilities.

Advanced o The service meets all the criteria to be Accredited at a high level of quality and consistency.
o Feedback from autistic people and/or, where appropriate, those that represent their interests, is excellent, confirming that an
overwhelming maijority are happy with the support given and how they are involved and consulted.
o There are no or very limited gaps or inconsistences related to fundamental principles of good practice in supporting autistic people.
Beacon . The provision has received an Advanced Award within the last 18 months.
status o The provision can demonstrate exceptional work done to impact on knowledge and understanding of autism amongst families,
external professionals and the local community.
o A provision will only be considered for a Beacon Award on submission of an application form to our independent panel of

professionals with considerable expertise in the field of autism.
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Surveys of autistic people and/or families

Autism Accreditation values feedback from autistic people and, where appropriate, those representing their best interests. Provisions, especially
those hoping to achieve Advanced status, are expected to take reasonable effort to support as many autistic people as possible to participate in
our confidential survey, taking steps to make it more accessible where necessary.

. For an Accredited Award, we would normally expect to receive at least 10% returns from surveys with over 50% of these returns rating support as
always or mostly good.
o For an Advanced Award, we would normally expect to receive at least 33% return from surveys with over 75% of these returns ratingsupport as

always or mostly good, with more in the always good category. The rest should be in the ok category with the exception of one or two responses
in the poor category.

These guidelines will be applied with discrefion according to context.

Statutory inspections

Award decisions will be primarily based on observations, interviews and scrutiny of support plans, alongside feedback from autistic people and their
families. However. Committee decisions will consider evidence from statutory bodies that a provision does not fully meet regulatory standards

° Accredited Award will be withheld if the provision fails to meet statutory requirements related to wellbeing of autistic people,

° Advanced Award/Beacon Status will be withheld if the provision requires improvement or does not meet statutory requirements related to
wellbeing of autistic people.

Some discretion can be given in applying these rules dependent on when any statutory report was completed and specific content. They also do not
apply for services not subject to statutory inspection.

Autism Accreditation reserves the right fo declare an award as void if evidence is provided by a regulatory body or other accountable and
reputable sources of failings within the service related to wellbeing and safeguarding within18 months of receiving the award.
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Your self-audit

Completing your self-audit and action plan

Self-Audit- to be completed by the provision

e
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The self-audit tool can be found in this manual. It is based on our framework of best practice and is divided into five topics.

Commitment Social communication,
and consultation interactions and relationships

Our standards were created using an evidence-informed approach. This can be defined as the blending together of research evidence alongside practitioner
expertise and the lived experience of autistic people. To achieve this, we considered current research into the field of autism, with particular bias foward research

that employed participatory methods. We consulted with professionals registered with the accreditation programme to gain their insight. We made a specific point
of ensuring that the professionals we consulted with included autistic people.

Functional skills and

self-reliance

Emotional wellbeing

Commitment and consultation

To complete this first topic, you will need to think about:
. What are the main specialist approaches used to support autistic people?

. What training/ongoing professional development do staff receive in these approaches?

How are autistic people (and where appropriate families, carers or advocates) consulted about the support received?

Quartet of difference

Our next four standards are based on what we refer to as the quartet of difference. These relate to the core areas where autistic people most frequently
experience differences when compared to neurotypical people.

These differences can present as a combination of skills and strengths as well as challenges, particularly where such differences are not accommodated.

Each of these standards is broken down into a series of indicators. For each of these indicators, you are required to say what you do to address it
and to give a ratfing score.
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Completing your self-audit and action plan Society

Rating criteria

The service/school can provide clear evidence that this question is fully addressed consistently and to a high standard. There is no
identified scope for improvement.

Fully met

The service/school can provide clear evidence that this question is addressed for each autistic person but there are clearly identified
areas for improvement.

Partially met

The service/school cannot provide sufficient evidence to demonstrate that this question is addressed for each autistic person and there

Not met is considerable scope for improvement.

N/A The service/school do noft feel that this question is of relevance to them. NB: you will need to be able to explain why this is the case.

Key points

. The self-audit is based on the same framework that we employ to assess provisions. It is therefore a good indicator of what areas will be considered
when you are assessed.

. Feedback fells us that provisions find the self-audit provides an effective framework for development and the process of completing it encourages
reflection and discussion.

. We believe that the self-audit process will only be useful to you if you complete it with honesty and self-reflection. Getting accredited will not
depend on how well you complete the self-audit and there is no pass mark you need to achieve or any ‘correct’ responses.

o Some questions may be very challenging. This is intfentional as we want the self-audit to be aspirational and thought provoking even for very good
provisions.
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Setting up a Quality Action Group

We recommend that you ask other staff members to join a Quality Action Group (QAG) to meet regularly fo work on the self-audit and action plan.
The QAG should ideally include representation from different departments and levels of management and autistic people or other stakeholders.

You may have a core of regular members as well as those you ask to join you to discuss specific topics or issues.
In some provisions, it may not be possible to set up a QAG and you may find yourself doing most of the work alone.

However, it is important that you find ways of consulting with and including others so the self-audit is truly representative of your provision and not just
one person’s perspective.

Involving others

Try to think of ways in which you can engage the whole staff in the process. For example, you may run a staff workshop where people are put in small
groups to address specific areas using an appreciative feedback approach. This will provide insight into whether there is a shared understanding and
where they may be gaps and inconsistencies.

Staff may also come up with examples of things that are happening in the provision that you may have overlooked or are unaware of.

When engaging autistic people and, where appropriate, their families, it may be best to think of key questions that relate to the self-audit and how
you think these could be presented in a clear and accessible way. For example:

What activities do you like doing at the day centre? Are there other activities you would like us to offer? (For some autistic people, this could be
asked using augmentative or alternative communication).

Do you think staff do enough to support your child’'s emotional wellbeing? Are there other things you would like them to do?
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Completing your self-audit and action plan

Appreciative Enquiry Approach

We recommend you use an Appreciative Enquiry Approach to complete the self-audit. This is a strengths-based approach that focusEs on what is already
working and buildS upon this rather than identifying problems and trying to fix them. As such, it has been found to be a more positive, constructive and
empowering way of achieving change.

Your QAG can take one of the indicators such as ‘Each autistic person is supported to participate in
rewarding social interactions (both spontaneous and structured) with staff, with each other and with
Discovery stage: The best of what is. members of their local community’. The QAG can then shareall the good work you already do in
supporting autistic people to take part in social activities, identifying what activities or events have worked
really well and sharing success stories.

QAG members can then imagine what it would be like if the positive features that were identified in the
Dream stage: What might be. discovery stage were embedded as everyday practice, for example, if social events that worked really

well could occur more often orinvolve more people.

Design stage: How can it be. The participants work together and fry fo identify steps that can make the dream stage a reality.

Delivery stage: What will be. . . )
The participants create and implement an action plan.

If you want fo find out more, there are a number of online resources. For example, you can view the Appreciative Inquiry Resource pack from the Scottish
Social Services Council and NHS Education for Scotfland.
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Completing your self-audit and action plan Society

Creating an action plan

As you work your way through the self-audit, you are likely to identify lots of action points. We suggest you group these as:

o priorities- what must be done before the assessment
o back burner - Not essential but would be good if actioned
o quick wins - tasks that are relatively easy to carry out and can give a sense of progress.

In the self-audit tool, we include a simple template for an action plan but you may wish to create your own or incorporate it info an existing development
plan.

Once your action plan is set up you should be able to predict how much time you will need to address all priority areas. You can go back to the original
fimescale you set yourself and decide if it needs to be revised.

It is unlikely that you will reach a point where you have completed all identified actions. However, when you feel reasonably confident that you can meet
the criteria, you can think about booking an assessment. Remember, you need to give us at least six months notice so do allow for this in your plans.

You can continue to work on your action plan up to three weeks before your assessment, at which point you are required to send a final version of the
self-audit and the action plan to your consultant.
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Completing your self-audit and action plan Society

Getting support

Our members area:

We have an Accreditation members are on the Natfional Autistic Society website. These pages will provide you with resources that may help you in
completing the self-audit and action plan.

General consultant support:

This is support that you can access at any point in the process without additional costs. You can access this support by emailing your consultant with a
question. Maybe you don't know what to write for a particular indicator. Or maybe you are looking for some ideas around how you could address an
issue highlighted in your self-audit.

Your consultant can advise you on the accreditation process and provide general advice about good autism practice. However, they are not able to
give you specific advice on how best to support an autistic individual.

It is important that you take the initiative if you need such help. Your consultant knows you are busy and won't keep contacting you without a reason. If
the consultant doesn’t hear from you, they will assume you are making steady progress in working towards booking an assessment and that you don't
need their help.

Your consultant may reply in an email or suggest a short phone or video call.

There is no additional cost for accessing general consultant support, providing the demands you are placing on the consultant in ferms of fime or
resources do not become excessive. If the consultant believes this is the case, they will advise that you book in a consultant session.
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Completing your self-audit and action plan Society

Getting support

Consultation session (on site):

You have the option of asking the consultant to carry out a consultant visit. To get the most out of the visit, you are strongly advised to plan what
will happen on the day. The visit could involve one or more of the following activities:

* meeting to provide bespoke advice, review and feedback on the self-audit and action plan
* review and feedback on personal support plan documentation and assessment tools

e environmental audit or learning walk of your provision
 focused observations of current practice.

Please be aware of our safeguarding guidance which applies to any Autism Accreditation visit and can be found here.

Consultation session (virtual)

If you need bespoke advice and guidance on the self-audit then you might prefer to ask your consultant to provide support via a virtual meeting. A
benefit of this is that your consultant should be able fo arrange this at an earlier date than asite visit.

Your consultant will be able to advise you on whether the virtual session will be covered by your assessment plan or whether you will be charged an
additional cost. This will depend on the length of the session. As a rough guide, two virtual sessions both lasting more than two hours would be charged at
an equivalent cost to an onsite consultation visit.
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The self-audit tool can be found in this manual. It is based on our framework of best practice and is divided into five topics.

Social communication, Functional skills and
interactions and relationships self-reliance
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Type of provision eg special day school; residential care home etc.

Specialist day school supporting young people with Autism

How many people are supported by the provision?

86

How many of this number are autistice

All the students

What is the range of autistic people supported by the provision (eg age; learning disability; verbal or non-verbal etc)?

- Students are aged between 5-18 years old.
- Predominantly verbal, a few students with developing communication.

Outcome of last statutory inspection if applicable. (eg body, date, outcome).

NAS, Achieved Advanced Accreditation status July 2021
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What are the main specialist approaches used by staff to support autistic people?
This should include reference to social communication, sensory regulation, promotion of independence, and wellbeing.

Our aim at Heathermount is to provide our students with the tools they need to be successful adults. These include structured and unstructured opportunities to
develop their social communication both within school and the community.

What training/ongoing professional development is provided for staff in delivering autism-related approaches or methods?

ELKLAN accreditation

Sensory integration, sensory systems, sensory circuits, regualtion activities

Zones of regulation

Interoception

Comic strip conversations

Debriefing

Social stories

Developing social communictain, supporting students understanding, developing vocabulary

Behaviour as a communication
PEANY

What processes are in place to ensure that each autistic person has a regularly reviewed personal support plan that identifies strategies and
sets targets in relation to social communication, sensory regulation, promotion of independence, and wellbeing?

Each of our students have a behaviour and risk assessment document (BARA) which identifies how a student may present, identies the communication intent
and provides strategies to support the student. This is working document that is reviewed and adapted.

When a student requires further support that is not being met by usual autism strategies they are put on a student support plan. These are reviewed and
updated every é weeks.

Our READY approach targets the areas of social communication, regulation, independence and wellbeing. READY targets are set at annual reviews, they are
linked to EHCP outcomes and are reviewed regularly.
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How are autistic people consulted in the support they receive? This should include reference to any adaptation to enable them to express their
opinion.

The student councils (primary and secondary) share their thoughts, opinions and provide feedback.
Students play a role in deciding and discussing what support would benefit them.

Students have a mechanism to submit a complaint to the Head teacher.

Students complete a school questionnaire

Staff work with students to decide on the best support

How are families, carers and/or advocates who represent the best interests of each autistic individual consulted about the support being pro-
vided where appropriate fo do so?

Staff and families work in collaboration with each other. Where appropriate families/carers/advocates are often contacted/ or contact school by phone,
email or in person fo discuss any concerns about support provided or requests for support.
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Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3
Indicator How we do this Rating
Therapy staff and more skilled staff work alongside newer staff to help develop their
practise by modelling and scaffolding.
Staff are confident in using a range of communication Staff receive continual training and disscussions about specific children.
Cl approaches and systems relevant to the people they Staff embed these approaches and opportunities within their day to day practice 3
support. throughout the school environment.
This is recorded through assessments, support plans, behaviour and support plans and
progress they make throughout their school journey.
co Each autistic person’s preferences, skills and strengths in Students often discuss their skills with staff. In tutor time, Therapy and PSHE sessions staff 2
understanding and responding to others are recorded. focus on skills and challenges and allow students to reflect and share information.
Students have good relationships with staff and have key staff that they feel
Each autist 's ehall . derstandi g comfortable with and share feelings about their challenges or areas of need.
C3 ac OU. STic person s chalienges in understanding an Recording systems such as Arbor and My concern are used fo record 3
responding to others are recorded. ) . . . . . .
misunderstandings, or social misunderstandings with peers. These are also recorded in
Speech and Language Therapy reports and tfeacher assessments.
During breaks and leisure there are various groups and activities within designated
areas within the school environment. This allows students to engage with peers who
- The environment is organised to encourage autistic people have similqr interests as well as fry different oc’rivi’ries..lni’riolly staff may help students
to socially engage with increasing selfreliance. engage with QThers and ollow'fh'em fo use. the tools independently. . 3
There are designated areas within the environment, resources are labeled which
encourage students to independently obtain rsources needed during the lessons.
Staff have a sound understanding of their students and how to support their
communication when they are happy and regulated and when they are
All staff consistently use the best way of communicating dysregulated, anxious, fired etc. Staff also liaise with families/care givers when taking a
C5 | with each autistic person within different contexts, student outin the community for the first fime. 3
including when out in the community.
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Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3
Indicator How we do this Rating
o . Students work with the therapy team and wider staff team to develop and generalize
Each aufistic per_son has access fo TOOls'. fraining and their communication. Strategies are created with the students to help with areas of
ce | Programmes Wh'Ch.hem them communlcq’re and EXpress need. Social communication skills are practiced initially within the school environment 3
themselves within different contexts, including when out in and then expanded to home and the community. Students (where possible) identify
the community. the aspects that they would like to work on and these are built into their lessons.
Each autistic person is supported to participate in Spon’foneogs o§ well os‘s’fruc’rured in’rergc’rions are crgo’red e.g. creating a job for“
.- rewarding social interactions (both spontaneous and sTujenffs wI'.1||.ch |: n]:ceonlnglfullond prow?efoppho'rfumhes for T(f;em ’rfo ;pe?k k')f:]OmlhorT 2
structured) with staff, with each other and with members of on ,Un amiliar staft. Dgye C.meg peer reg |ons. Ps €.9. providing students wiir ways 1o
. . join in play/game. Facilitating conversations with peers, staff and people within the
their local community. . ) . .
community e.g. asking where a product can be found in a shop, ordering food.
This is covered across all areas but targeted particularly in PSHE and group Speech and
Each aufistic person is supported to develop skills in forming | Language sessions. Areas discussed include different types of relationships and
C8 healthy relationships including friendships and intimate and | boundaries, what are healthy relationships, consent, friendships, intimate relationships 3
sexual relationships. etfc. This is adapted depending on the students age, emotional level and
understanding.
o ) ) ) Covered in PSHE and group sessions. Students are taught to identify these areas and
Each autistic pers.on. is suppF)r’req to deg| with ghollenglng how to seek help. Students are sign posted to internal mechanisms and external
C9 or unwanted social interactions including abusive or . ) . ) . . 3
i . agencies. Real life learning - testimonials of young people who have been in these
unhealthy relationships. ) . . .
circumstances and open discussions about consequences. DSL also speaks/has sessions
. Feedback is obtained from students, family and staff to ascertain effectiveness of
The s’r.ro’regles qnd approaches useQ to support each strategies and approaches. These are constantly reviewed and adapted.
clo autistic person in their communication and social
interaction are regularly reviewed to ensure that they 3
remain effective and achieve optimum impact.
Positive outcomes that each autistic person makes in their Positive ouTches are shgred with staff and families. There gre d.ifferenf levels gf praise
oo communication, social interaction and relationships are oncifc.:ek?brcho: dep?egdlng ofn the studbel.n’r e.Tg. verbal praise, sticker, celebration
identified, recorded, and celebrated with autistic people certificates, acknowledgmentin assemblies efc. 3
and their circle of support.
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Your self-audit i

. o . : : (I (o National
Social communication, interactions and relationships Autistic

Action plan - completed by the provision Society

Things we do well and need to carry on doing: (word limit: 325)

- Building good relationships with our Autistic young people.

- Celebrating student successes, building confidence and encouraging resilience.

- Working with young people and families to support social communication, interaction and relationships.

- Using a variety of approaches which are adapted, child centered and scaffolded.

- Developing social communication in different contexts, creating opportunities as well as using teachable moments (during structured and unstructured times).
- Working with students to create a toolbox of strategies.

- Providing students with opportunities to use their communication within the community.

- Fostering an open atmosphere where students feel comfortable to approach staff with questions about relationships and other social communication.

Things we could do better or consider introducing (highlight when complete): (word limit: 325)

- As a school we are developing and providing opportunities for students to develop skills in preparation for adulthood such as work experiences, project days, employability
and enterprise. These have been quite successful but there are plans being put in place to expand and develop this area. This will allow students to transfer skills and develop
social communication, relationships and confidence within the work place, interviews, college etc.
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Your self-audit

Functional skills and self-reliance (1) L XSE:?&?I

Society

Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3
Indicator How we do this Rating
Student case discussions with staff and discussions with families and student.
Staff are confident in using a range of approaches and Independence and resilience is celebrated. Short achievable steps are created with
tools to encourage independence and reduce reliance on |students e.g. Practicing skills in the community, problem solve, providing sentence
i direct support. including supporting autistic people to starters for written work or conversation skills, encouraging students to find activities that 3
make decisions and express opinions. help them regulate etc. Staff foster an environment of openness and acceptance and
encourage students to self advocate.
Rating/ information scales
L , . Discussions
Fo Eoch.ou’rlsh‘c person’s strengths and challenges in Asdan/ Life skills checklists 3
functional life skills are recorded. Assessments, observations, support plans, behaviour and risk assessments (BARA), and
progress through their school journey.
The environment is designed to encourage independence. Designated arecs.
) ) Areas and resources are labeled.
F3 S’rcnff organise the enwrc.)nme‘r\’r TO suppprf and encourage | caim strategies and areas are accessed independently by many students. 3
auftistic people to function with increasing autonomy. In areas such as the kitchen or horticulture students are first shown how to use
equipment, follow a recipe and then given independence to do it on their own.
Session overview
Staff understand and consistently follow the best way of Task sheets/ now and next boards
breaking down, structuring and presenting tasks so that Demonstration
F4 o . , " o 3
each autistic person is able to complete them with Presenting instructions in short chunks
increasing confidence and self-reliance. Visual task sheet and instructions
Staff are aware of the students who require additional support and preparation for
Staff understand and consistently follow the best way of TronsiﬁorTs. This is cons?dered when planning trips etfc. Yisugl iTingrory, photos, videos .e‘rc
. .. are provided and assigned a key adult. Part of feaching is helping students cope with
supporting each autistic person to understand and cope A ) : .
F5 . >, . LT changes which are unplanned. This may involved scheduled changes, practicing for 3
with Tron.5|’r|ons and changes in routine in different contexts fire alarms efe. All of this is done in fandem with families.
and sefttings. L
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Functional skills and self-reliance (2)

National
Autistic

Society

Rating Not applicable =0

Not met =1 Partially met = 2 Fully met=3

Indicator

How we do this

Rating

Fé

Each autistic person is supported in developing
skills in making choices and taking decisions.

Students (where possible) are involved in decision making e.g. join annual reviews,
work closely with staff when thinking about fransition post school. the student voice is
valued and advocated.

An open atmosphere that encourages student involvement and self advocation.

F7

Each autistic person is supported in developing daily
functional life skills,

Life skills are a focus for many students through lessons such as catering, enterprise,
PSHE, ASDAN, community involvement. When skills are taught they are transferred to
the home environment/school environment. Understanding money and budgeting are
some other key skills which are focused on. During fransitions post Heathermount life
skills are a key area of focus.

F8

Each autistic person is supported to develop skills in staying
safe and healthy in a range of contexts.

PSHE, therapy sessions, ICT, catering, lunch times, discussions across the school day etc
Personal safety, e-safety, healthy eating, relationships are targeted across the school
day. Secondary students have done a course on e-safety.

F9

The strategies and approaches used to support each
auftistic person in becoming more independent (including
making choices and expressing opinion) are regularly
reviewed to ensure that they remain relevant and achieve
optimum impact.

Discussions with staff, students and families.
Observations over time.
Reviews, student discussions.

F10

Positive outcomes that each autistic person makes in their
self-reliance and functional life skills are identified,
recorded and celebrated with autistic people and their
circle of support.

Positive outcomes are shared with staff and families. There are different levels of praise
and celebration depending on the student e.g. verbal praise, sticker, celebration
certificates, acknowledgment in assemblies efc.
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Functional skills and self-reliance Autistic

. . Society
Action plan - completed by the provision

Things we do well and need to carry on doing: (word limit: 325)

- Creating opportunities for students to be independent and practice life skills.

- Teaching students to generalise these skills within school, home and community.

- Working closely with families to extend students learning and building independence at home.
- Ensuring that students skills are developed at their pace and level of understanding.

- Recording and celebrating sucesses.

Things we could do better or consider infroducing (highlight when complete): (word limit: 325)

- Functional skills and self reliance are taught throughout the school but build it more in the Earth and primary provision. There is a focus this year to provide more
opportunities in secondary to develop and use these skills in their community.
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Sensory experiences (1) W XSE:?{:? !

Society

Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3

Indicator How we do this Rating

Staff recieve training from an experienced Occupational Therapist. Our OT and OTA
works alongside staff within the classroom.

The provision ensures that staff are confident in using a Staff show initiative by trying different methods and strategies to support a students
S1 range of approaches and tools to support autistic people sensory needs. Staff work in tandem with the therapy team and are comfortable 3
in their regulation of sensory input. asking for support.

Staff develop positive relationships and gain an insight info the students sensory profile.

These are recorded in their OT report, sensory profile, calm toolboxes.
Students have the opportunity to also experience different sensory feedback and
identify how they/their body is feeling. 3

Sensory experiences and activities which have a posifive
impact on each autistic person are identified and

S2 recorded, for example, those which help an individual feel
calm and focused, or provide enjoyment and pleasure.

These are recorded in their behaviour and risk assessment, OT report/notes,

. . . observations, discussions with students.
The challenges each autistic person may experience in

S3 regulating sensory experiences are identified and 3
recorded.

Each environment is adapted. Students are encouraged fo access sensory equipment,
strategies that help them regulate.

Staff organise the environment to support and encourage  |The zones of regulation are available in all learning areas to help students identify how
S4 autistic people fo self-regulate sensory input and avoid they are feeling. 3

sensory overload. Class sensory equipment such as sensory foys have a designanted place.

Staff consider their learning environment and topic in each session, they then adapt,
adjust or prewarn students e.g. it may get noisy when we are doinf experients, what

Staff use proactive and preventative strategies (as best for | MAY You need?

S5 the individual) fo avoid sensory overload and discomfort Staff develop relationships with parents and are informed if there has been an event or 3
which impacts on individual wellbeing circumstance that may impact on the student and then adapt the students day to
support the student. l
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Sensory experiences (2) W XSE:?{:? !

Society

Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3

Indicator How we do this Rating

An understanding of inferoception, emotions and strategies are developed from
Foundation, this allows the students to explore and try different strategies. Calm

Each autistic person is supported in using sensory toolboxes are developed with students. Students then become confident and
Sé self-regulation strategies and tools with increasing independent with self regulating. 3
autonomy.

Students are exposed to a variety of sensory experiences in the community with staff

Each autistic person is supported to tolerate an increasing | and with their families.
S7 range of sensory experiences including when out in the Students help staff develop small steps to enable positive sensory experiences and 3

community. develop confidence and coping strategies

Students have access fo sensory input throughout the school day within the learning

Each autistic person is enabled to regularly access sensory | €nvironment and the wide school site.
S8 input which they find rewarding, for example, which helps Some students access the vestibular swing withn the therapy house throughout the 3
them relax or which they find enjoyable. school day.

Continual dialogue is had with students, staff, and family when changes are observed.
The strategies and approaches used to support each Neccessary adaptations are then made to ensure that strategies etc and effective.
auftistic person to regulate sensory input and avoid sensory 3
overload are regularly reviewed to ensure that they remain

effective and achieve optimum impact.

S9

Students recieve praise or a reward (dependeing on the student this could be a sticker,
certificate, meeting the Head Teacher.
Positive outcomes that each autistic person makes in their These are raised in parent conversations and review meetings with the local authority.

S10 | sensory self-regulation are identified, recorded and Changes are made to their BARA 3

celebrated with autistic people and their circle of support.
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. o Society
Action plan - completed by the provision

Things we do well and need to carry on doing: (word limit: 325)

- Working with students to identify what supports them and increases their independence.
- Exposing students to different sensory experiences

- Training staff

- Using initiative, being flexible and adapting the learning experiences and environment.
- Sharing and celebrating students

- Sharing information about a students sensory presentation

Things we could do better or consider infroducing (highlight when complete): (word limit: 325)

- Interoception is part of our practice, we would like to embed it within all learning areas and lessons,
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Emotional wellbeing (1) \h| National
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Society

Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3
Indicators How we do this Rating
Staff training
The provision ensures that staff are confident in using a Student d'scuss'.ons _
El range of approaches and tools to support autistic people | Mentalhealth first aiders 3
in maintaining emotional wellbeing. Mental health sfrategy
These are identified though conversations with students, family, observations and
Activities which each autistic person personally finds exposing students to different strategies.
E2 enjoyable, relaxing or which provide them with a sense of BARA 3
achievement and purpose are identified and recorded. Student Profile (new students)
Calm toolboxes
SDQs or DAWBA are used to gain further insight into our students emotional wellbeing.
Factors which may impact on each autistic person’s BARA
E3 emotional wellbeing (for example, which may cause them | Annual review documents 2
anxiety, stress or frauma) are identified and recorded. Parent contact
Historical experiences in their paperwork
Staff receive training and speak to the mental health team if they require support. Staffs
The provision ensures that staff are knowledgeable and understanding and relationship with students allows them to identify changes in
look out for mental health problems (especially those that behaviour and explore it further. Staff report concems, speak to the young person and
are a particular risk for autistic people) as well as seek further support and clarification from therapy tfeam and mental health feam.
E4 commonly co-occurring conditions. Staff are also aware of 2
autism masking (especially but not exclusively in women The school has been gaining more female students, staff are aware of the possible
and girls) and the impact this may have on emotional well- | changes in presentation and autism masking.
being.
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Emotional wellbeing (2)
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National
Autistic
Society

Rating Not applicable =0

Not met =1 Partially met = 2 Fully met=3

Indicators

How we do this

Rating

ES

Staff organise the environment to support autistic people in
their emotional wellbeing, to avoid anxiety and stress and
to maximise participation and engagement.

There are areas/equipment that students can use throughout the day
Staff encouragement and conversation with students

Praise

Calm plans

R rooms

Acces to Sensate

Eé6

Each autistic person is supported to understand and
regulate their own emotions and recognise how they are
expressed by others.

Teaching students to identify body cues and emotions

Therapy sessions

Teaching in all learning areas, Interoception, ZOR

Modelling

Acknowledging that all feelings are okay e.g. anger is not a bad feeling.

Warkina with c<tiidentc ta finA <trateniec that heln

E7

All staff understand and consistently follow proactive and
preventative strategies to help each person to stay calm
and in control, and to avoid stress, anxiety and upset.
When necessary, they are confident in employing
bespoke non-restrictive de-escalation techniques.

All staff are trained in Maybo which focuses on de-escalation

Resilience is also developed in students

Staff openly engage in conversations about anxiety, stress etc and share experience
where appropriate.
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Emotional wellbeing (3)

Rating Not applicable =0 Not met =1 Partially met = 2 Fully met =3
Indicator How we do this Rating
Mental Health Wellbeing policy, Behaviour policy
Policy and practice is informed by an understanding that Restricted practices are rarely used. If used they are recorded on Arbor and followed
aufistic people are at high risk of developing long-term up with SLT.
psychological harm from being exposed to restrictive
E8 practices. The provision is committed to ensuring that 3

restrictive practices are not regularly or routinely employed
and that they are only ever used in an emergency as a
means fo avert immediate harm. Their use is followed by a
robust investigation fo identify lessons learnt.

Student voice plays an important role in leisure and break activities

Each autistic person is enabled o access a range of There are a variety of options available for students during breaks and leisure including

E9 activities which they personally find enjoyable and

rewarding, including recreational and leisure activities. Girls groups are available for primary and secondary students.
Aside from our curriculum, external providers from Pets as Therapy, hair and beauty and

construction is also available.

chill out room, art club etc 3

Staff support students using:

-Encouragement
E10 Each autistic person is supported to learn new skills, try out | _small steps
new experiences and challenge themselves. -Visual support 3

- Collaborating with students to established goals
- Working alonaside families to aeneralise the skill

Trips info the community with staff and family
Joining clubs
Work experience 2

Each autistic person is supported to be socially included
E11 | within (and contribute to) their community and to make
meaningful connections.
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Emotional wellbeing (4) \h| ( National

Autistic
Society

Rating Not applicable =0 Not met =1 Partially met = 2 Fully met=3

Indicator How we do this Rating

. ) . . . . Taught about Autism, Autism is celebrated
The provision offers an inclusive environment in which each

auftistic person is empowered to recognise their autism as
. PSHE
E12 | anintegral part of who they are but also to explore and i 3
. . - . Therapy sessions
express diverse identities around gender, sexuality, race,
religion and other aspects of their personality.

Student relationships with staff - students feel comfortable expressing/asking questions

Discussions

Not every child has a support plan, support plans are used when a student requires a
Support plans focus on the wellbeing and quality of life of higher level of support beyond or standard Autism practice.

E13 | each autistic person and actively reflect their likes and Support plans do reflect interests/likes/ dislikes. 3
dislikes and what matters to them.

Regular student and staff discussions

The strategies and approaches used to support each Family discussions

E14 auftistic person in their emotional wellbeing are regularly 3
reviewed to ensure that they remain relevant and achieve
opfimum impact.
READY
Positive outcomes that each autistic person achieves in Review documents
E15 !mprgY|ng and maintaining their emo’rpnol we!lbemg are family contact 3
identified, recorded and celebrated with autistic people Rewards
and their circle of support.

certificates

[ TP -
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Emotional wellbeing
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National
Autistic
Society

Things we do well and need to carry on doing: (word limit: 325)

- Being respectful and open with students

- Building good relationships

- Giving students various mechanisms to address the emotional wellbeing
- Teaching interoception and emotions

- Exposing students to different strategies

- Licising with family

- Deescalation

- Analysing behaviour

- Celebratfing Autism, developing awareness

Things we could do better or consider infroducing (highlight when complete): (word limit: 325)

Conftinue to develop our understanding of the latest developments in Autism.
Continue to develop student and staff understanding of mental health
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Section three

Submitting case studies

Case studies templates - to be completed by the
provision

ya

Page 38



(I 7 National
Section Three Autisti c
Submitting case studies Society

Submitting case studies

Your assessment is an opportunity for you to demonstrate how well your school or service supports autistic people.
Case studies can be an excellent way to showcase what you have helped autistic people achieve.
You can complete up to three case studies showing the impact of an initiative or specific programme for autistic individuals.

You can complete up to three more case studies about autistic individuals, that shows what difference the support they have received has made
to the quality of their lives.

Try to really focus on identifying what positive outcomes have been achieved.
Ensure that actual names and identifying personal details of people you support are not included to preserve anonymity.

You do have the option of not filling in the case studies but this will mean that you will only be considered for an Accredited or Aspiring Award as
case studies are required evidence for the Advanced Award.

Page 39




Section three w % National
\ \ Autistic

Case study to show impact of an initiative (1) Society

Date initiative started: 2024

Description (What was the initiative?)

The initiative centred on the use of IRIS Connect, a video-based professional learning platform, in improving teaching strategies for young people with Autism Spectrum Disorder (ASD). Teachers
utilized the platform to record, analyse, and reflect on their classroom practices, engaging in peer-to-peer feedback and collaborative professional development focused on evidence-based
strategies for supporting students with ASD.

Context (What was reason for developing initiative?)

Our classrooms are increasingly diverse, with students presenting a wide range of learning needs, particularly in areas like communication, social skills, sensory processing, and emotional regulation.
While our teachers are dedicated, they often face challenges in effectively addressing these needs with traditional professional development. The limitations of these approaches include a lack of
real-time, contextualized feedback, making it difficult to translate training into practical classroom strategies.

Purpose of initiative (What were the aims and objectives of the initiative?)

This initiative was designed with the following key aims and objectives:

Enhance Teacher Capacity and Confidence:
To eduin teachers with the knowledae and nractical skills necessary to effectivelv siinnort aitistic stiidents within inchiisive classroom cettinas

Method (What did you do, and how were you going to measure, observe and record outcomes?)

This initiative employed a multi-faceted approach to enhance teacher practice and student outcomes, incorporating the following key components:

Implementation of IRIS Connect for Video-Based Reflection:

What happened? (Describe how the initiative developed)

Initial Training: Teachers received guidance on using IRIS Connect effectively.
Pilot Phase: A group of teachers recorded lessons and received feedback from the Deputy Headteacher.
Adjustments: Based on feedback, strategies were refined to optimize teaching approaches.
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What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and
independence; sensory processing; emotional regulation and wellbeing)

By employing IRIS Connect for video analysis, engaging in collaborative feedback, and participating in targeted training, feachers were able to refine their practices and create more supportive
learning environments. The following key developments were observed:

Next steps and lessons learnt

Next steps
Broadening Implementation of IRIS Connect:

Expand the use of IRIS Connect to include a wider range of staff, such as Teaching Assistants and the Therapy team. This will foster a more holistic and collaborative approach to supporting autistic
students.
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Date initiative started: 2024

Description (What was the initiative?)

The initiative aimed to provide work experience opportunities for Year 9 students.It involved structured placements within a local business, offering practical exposure to workplace expectations
while considering individual needs. The program included job coaching, sensory-friendly adjustments, and support to help students develop employability skills.

Context (What was reason for developing initiative?)

Many young people with Autism face barriers in accessing work experience and employability. This initiative was developed to help bridge this gap by providing structured, supportive, and
autism-friendly work experiences that cater to individual strengths and challenges.

Purpose of initiative (What were the aims and objectives of the initiative?)

Provide meaningful and structured work experience opportunities for autistic students.
Develop communication, social, and employability skills in a real-world setting.
Improve self-reliance, independence, and confidence in workplace interactions.
Address sensorvy and emotional reanilation challenaes within a stinnartive framewaork

Method (What did you do, and how were you going to measure, observe and record outcomes?)

Developed workplace expectations, communication, and self-advocacy skills throughout school and in employability lessons.
Students were accompanied by a member of Heathermount staff to work alongside..
Outcomes were measured by using feedback from students, parents, employers, and school staff to assess progress in communication, independence, emotional regulation, and overall

annnnamant

What happened? (Describe how the initiative developed)

The initiative began with outreach to local businesses and discussions about autism-friendly adjustments. Participating employers liaised with key staff at Heathermount to learn about the students
and the support they may require. Students were prepared during employability, PSHE and enterprise sessions. Throughout the placements, regular check-ins ensured that both students and
employers felt supported. Adjustments were made based on individual feedback, such as modifying work tasks or offering alternative communication methods.

What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and
independence; sensory processing; emotional regulation and wellbeing)

Communication and Social Skills: Students demonstrated increased confidence in workplace interactions
Self-Reliance and Independence: Many students successfully completed tasks with minimal supervision, showing growth in problem-solving and decision-making skills.
Sensory Processina: With accommodations like noise-cancelina headohones or quiet workspaces, students manaaed sensory challenaes better.

Next steps and lessons learnt

Expand Employer Engagement: Increase awareness among businesses to create more inclusive workplaces.

Enhance Pre-Placement Training: Offer more role-playing scenarios and workplace simulations.

Develop Long-Term Support: Introduce post-placement mentoring to help students transition to further education or employment.
Refine Sensorv Sunoort Strateaies: Continue to nersonalize workoblace adantations based on individual needs.
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Case study to show impact of an initiative (3) Society

Date initiative started: 2024

Description (What was the initiative?)

This was a new initiative that involved inviting 10 employers into the school to work with our secondary cohort for the day on a project. The project was based on designing and building an
eco-house and students had to work in groups (years 7 - 11 students mixed together) and come up with a design, write a proposal to present to the other students, staff and employers on why they
had chosen their design and build the design using the materials supplied (various boxes, tubes, straws, wooden sticks, etc).

Context (What was reason for developing initiative?)

We are proud of our school and our students and want to give our students experiences that will help them in their next destinations and throughout their working lives. We wanted fo give the
students some real-life experience from a business perspective about being part of a project on something that was topical. This would test many skills including being able to present to an
audience, research skills, working in a team, project management skills, creativity, budgeting, etfc.

Purpose of initiative (What were the aims and objectives of the initiative?)

The goal of the project day had two key parts. First, it was to show students that being autistic doesn’t limit them—they can step outside their usual routine, explore a new topic, and use their
creativity in a different way. Second, it was about teamwork, giving them the chance to design and build something fogether while learning in a hands-on, engaging way.By inviting employers into
the school for the day, we provided them with an opportunity to engage directly with our neurodiverse community. This experience allowed employers to witness firsthand the creativity and
innovative nroblem-solvina skills of our sttidents as well as their abilitv to overcome anxieties and collahorate effectivelv in new team environments

Method (What did you do, and how were you going to measure, observe and record outcomes?)

A whole school "off fimetable" day for all secondary students and staff. The entire day was timetabled differently. Starting off with a briefing in the hall where we had an employer open the project

and tell his story of starting his own company (an eco-housing company). Then students split into their project teams (staff had been briefed the day before about the timetable and groupings for

the day). The employers were linked to different classrooms so that every project group had af least 2 employers to work with and get feedback from. A member of SLT walked around the site and

checked in with each group several times during the day to check on progress and to get feedback from students, staff and employers. The success of the project was measured by staff, student
What happened? (Describe how the initiative developed)

The idea for the project day originated from a senior leadership team (SLT) member who had previously organized a similar event in a neurotypical school. She was determined to demonstrate that
neurodiverse students could achieve equally positive outcomes and deserved the same enriching opportunities as their peers in other educational settings.
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What were the actual outcomes of the initiative? (What progress was made by individuals for example in communication and social skills; in self-reliance and
independence; sensory processing; emotional regulation and wellbeing)

The students demonstrated remarkable adaptability by successfully adjusting to a completely different learning environment, where traditional lessons were replaced with a dynamic, hands-on
project. Their enthusiasm and passion were evident as they tackled a new challenge, conducted in-depth research on eco-housing, and confidently presented their findings to a large audience.
Moreover, students showcased their ability to collaborate in diverse teams, take on leadershio roles, and enaaae in meaninaful discussions. One of the most sianificant and unexoected outcomes

Next steps and lessons learnt

A second project day has already been booked for 28th March 2025. We want fo make this a yearly event. The students were absolutely buzzing after the first project day and were asking when
the next event would be. From the feedback received from all stakeholders, there are minor tweaks that can be made to the project teams, but overall, the format of the day worked really well.
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Name of individual Use Initials or number (no names)TPa
Period of time covered 2017 - current

What support was infroduced? What approaches, strategies, methods were used?

Worked closely with mum to explore behaviours
1:1 provision initially put in place to de-escalate on arrival - sensory house with key staff.
Distraction techniques used

Sancarvy inniit thraniahniit the Anwv

Description of individual before support was introduced including challenges, difficulties etc.

Very disengaged with learning inifially.

Controlling behaviours seen

Aggression verbally and physically.

Demanding 1:1 attention, very oppositional presentation

litarncv cvvnidAant in narrticnilar

OUTCOMES
Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input;
Emotional self-regulation and wellbeing

Very positive attitude towards learning

Engages in trips and events positively.

Member of the drama group and pexcelling in that area

Parental engagement improved

Able to explain his worries and fears with words rather than actions.
More independent

Achievements, successes and quality of life outcomes

- Has received various qualifications in many different subjects.

There is a marked increase in his self esteem

He is more confident to try new experiences, communicating with others
Recognises and is proud his progress

Next steps; transition

Continue to work with family to increase his independence at home and within his community.
Transitioning to college at the end of academic year
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Case Study about an autistic individual (2) A Society
Name of individual Use Initials or number (no names) jp
Period of time covered 2020-2024

What support was infroduced? What approaches, strategies, methods were used?

Consistent 1:1 provided with gentle, calm approach
Visual support and small steps
Building trust and relationship with a variety of staff including therapy

Description of individual before support was introduced including challenges, difficulties etc.

Poor attendance - not in school since Summer 2019, did have home tuition but could not manage. Ran away from school periodically, climbed over the fence, unable to go

on school frips.

Shut down, poor personal care.
Spent the first 3 months of HM schooling in the reception area refusing to engage in curriculum or even talking to people. Disrupted family life due to siblings needs as well.

OUTCOMES
Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input;
Emotional self-regulation and wellbeing

Once JP felt safe and trusted staff, we saw an increase in his communication and interactions and an emergence of his humorous personality.
Became more open to accepting support and help

Learnt what/who helped him regulate

Engaged in learning and discussions

Developed friendships

Achievements, successes and quality of life outcomes

More confident

Independently will ask for help in all areas
Engages with peers outside school
Formed positive relationships

Next steps; transition

Has fransitioned to college to pursue art
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Name of individual Use Initials or number (no names) LG
Period of time covered 2022 - current

What support was infroduced? What approaches, strategies, methods were used?

- Building secure and trusting relationships with staff. Working collaboratively with parent to build a relationship and develop an understanding of her and LG experience.
Support by the therapy team including speech and language, occupational therapy and clinical psychology. Aspects such as developing LG's understanding of herself
through interoception and zones of regulation. Creating and exploring strategies to support when LG is feeling anxious or needs help. Developing relationship skills and team
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Description of individual before support was introduced including challenges, difficulties etc.

High anxiety, ARFID
OCD behaviours which had significant impact on her wellbeing and abilty to access school and her community. Poor school attendance. Home educated from September

2020 until 2022 when she began at Heathermount.
Impacted significantly by lockdown which resulted in high anxiety and fear around Covid.

Hinhh; AnviAaiic AlkhAnit e~hAnAl

OUTCOMES
Communication skills; social skills; relationships, Confidence; self-reliance; independent problem-solving; Ability to cope with sensory input;
Emotional self-regulation and wellbeing

LG has developed good relationships with peers as well as staff. She has frusted staff to go to when she needs support. LG has a wide friendship group.
LG has developed calm tools with staff which are visual that she can use when she is feeling anxious. LG is more independent with this.

LG is a more confident individual and has been prominent in school performances, meeting visitors and leading assemblies.

LG is a much happier individual and is caring and supportive to others.

LG is aware of when she needs additional support to help with her sensory needs, for example she now uses loops when needed.

At home and within school | GG is more indenendent.

Achievements, successes and quality of life outcomes

LG has joined a drama group in her community and has taken part in performances.

LG is an active member of the school council

LG approaches the therapy tfeam when she would like support in particular areas.

LG advocates for herself and other students

Her increased confidence has enabled her to fry new experiences including different foods.

Next steps; transition

LG will be selecting options
LG will continue to have sessions with Clinical psychologist and develop her independence and self advocacy.
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Preparing for your assessment

Your assessment

Assessment report (to be completed by the consultant)
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When will my assessment be?

If this is your first assessment, you can discuss with your consultant when you think you are ready. Once you have been assessed, we recommend that you
have an assessment every three years.

You will need to give your consultant at least six months' notice of your preferred dates. Once you have agreed dates, you should receive a confirmation
email from the Accreditation admin tfeam and will be invoiced any outstanding fees, which need to be settled at least four months before the assessment.

If you need to postpone or cancel your assessment, let your consultant know as soon as possible. You can read our cancellafion and postponement policy
here.

What is the purpose of the assessment?

The assessment helps you to identify what you are doing well and what could be improved in how you support autistic people.

It also provides evidence for our committee to give you an award at Aspiring, Accredited or Advanced level.

What key questions will be considered?

. What key approaches are used to develop autistic people’s social communication and self-reliance, to address sensory issues and promote emotional
regulation and wellbeing?

. How well do staff implement and personalise these approaches when working with autistic people?

. How are person-centred support plans created and reviewed?

. What outcomes do autistic people achieve with the support offered to them?

o What do those who are supported think about how well staff work with them and understand their autism?
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What evidence will be considered?

individual support plans and case studies
interviews with staff and, where appropriate, people supported by the provision
online survey of people supported by the provision and/or the family member representing their best interests

observation of practice where appropriate and possible.

What paperwork do | need to send in before the assessment?

Three weeks before your assessment, you should return:

the Specialist Award Manual with the self-audit, action plan and (opfional) the case studies completed.

key Policy documents related to the provision for autistic people (max. of five), for example, policies on autism; communication; sensory
issues; independence; wellbeing; behaviour support; assessment etc.

visitor guidance, for example dress code; documentation required; lunchfime arrangements etfc.

service Prospectus or Brochure.

Please do not expect the consultant to consider lofs of paperwork. You need to be selective or provide a summary of key points from documents,
otherwise documents will be left unread and important evidence may be missed.
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How are the views of autistic people who are supported by the provision considered?

Accreditation expects to see evidence that autistic people are actively involved in their support plans and their views are sought and acted upon. This is
commented on in all reports.

In addition, as part of the Autism Accreditation assessment, we send you a link to confidential surveys. These links should be sent out to autistic people and
where relevant, to relatives, carers or advocates who represent their best Interests.

Adults over the age of 16: Requirement unless the provision has determined that they lack the capacity to understand and
respond to the survey even with reasonable adjustments in place.

Young people of secondary age (11-16): Recommended and considered good practice unless they lack the capacity to engage in the survey
even with reasonable adjustments in place.

Children of primary age (below 11): Discretionary.

Relatives/carers/advocates who represent the best | Requirement unless the autistic person is over 16, has capacity and does not wish their views to
interests of individual: be represented by others.

It is your responsibility fo make sure that the inks are made available to anyone who is entitled to take part. You should also take reasonable actions to raise
awareness that the survey is taking place, for example, via your welbsite or through social media. You can also ask autistic people or their families/advocate to
complete the survey onsite using any available device. The survey will still be confidential and cannot be recalled once submitted.

Whilst it is in your interest to actively encourage people to complete the survey, we trust you to act with professional integrity to ensure that the responses
accurately reflect each individual’s views without undue duress or interference.
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What reasonable adjustments can | make to enable an autistic person to complete the survey?

There are two versions of the autistic person survey. Where an individual has learning disabilities, the easy read version is likely fo be most appropriate but
you can discuss this with your consultant.

Reasonable adjustments should be made to support an individual in completing the survey so they are not disadvantaged because of their autism or
another disability.

For example:

o The survey questions could be read out to the individual and their spoken responses recorded on the survey for them.
o The survey can be copied and presented in a format that the individual finds more accessible, for example large print, symbols etc.
. Augmentative or alternative communication systems could be used o present questions and obtain responses.

Will | have an opportunity to talk to my consultant before the assessment?

Yes, your consultant will offer you a pre-assessment session at least a month before your assessment, either as a visit or a virfual meeting.

At the pre-assessment meeting, they will discuss with you what should be included in the observation fimetable and who should be included in interviews.

You should plan a timetable of observations which should be sent to the consultant in a draft format at least a week before the assessment. The
consultant may ask you to make some changes.

As much as possible the observations should provide insight into the range of activities typically offered by the provision. In a small provision we would
expect each autistic individual and most of the staff team to be observed at least once, unless there is good reason why this would not be possible. In a

larger provision, such as a school we would expect observations to reflect a cross-section, for example, each year group, different staff, and a range of
activifies.
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How does your assessment start?

The assessment starts with you giving a presentation to the consultant. The presentation should describe key approaches you use to support autistic people
in:

* social communication, interactions and relationships

« functional skills and self-reliance

* sensory experiences

* emotional wellbeing

You should also include in the presentation how you consult with autistic people (and, where appropriate, those that represent them) about the support
they receive.

You should identify what you consider to be your overall strengths and next steps.

You may wish to give a pre-prepared presentation or, if you prefer, answer questions from the consultant on the topics listed above. You can discuss with
your consultant whether the presentation can be given to them when they are on site or whether it would be more practical to present virtually.
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What interviews should | arrange?

Interviews can be conducted face to face, virtually or over the phone. You will need to timetable interviews with:

. staff who work directly with autistic people to find out about what training and support they have received. This might include recently inducted staff
as well as those who are responsible for mentoring or training their colleagues staff with responsibilities for delivering particular methods or
approaches. For example, therapists or behaviour support co-ordinators

. staff with particular responsibilities for assessing, sefting fargets and monitoring progress for individual autistic people.

There is only a limited time available to carry out interviews so please be selective and think about who would be best informed fo answer key questions.

Staff can be interviewed in small groups as this can be highly productive and an effective use of time. These could be grouped around a specific topic for
example, professional development; therapeutic approaches; behaviour Support etc.

Provide a brief description of the role of the person being interviewed in relationship to their work for autistic people.

Discuss with the consultant the feasibility of interviewing autistic people. You can also ask your consultant whether any interviews with relatives/carers or
advocates should be arranged. The consultant may not consider these necessary if survey feedback has been obtained.

People being interviewed over video should not record the interview. However, the consultant may wish to record the session to help them write the report.
Recordings will only be used to write the report, stored securely, and deleted after the report has been written.
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What personal support documents will the consultant need to access?

The consultant will need to review a sample of person-centred support plans. They can do this during a visit we ask for you to email them. All reasonable
steps will be taken to keep emailed documents confidentially stored and they will be deleted once the report has been completed. However, if you prefer,
you can send copies with personal details removed.

Depending on the size of your provision, a sample will normally be around 10 to 15 plans representing a cross-section, for example, from different school
year groups; from different residential properties. The consultant may ask for you to send more plans following the initial sample.

You may also provide the consultant with summative qualitative and quantitative data that shows outcomes achieved by the school or service in
relationship fo autistic people; for example, reduction in the use of physical intferventions, summary of survey results conducted with autistic people etc.

Safeguarding autistic people

Consultants and moderators have professional expertise in the field of autism and are DBS checked. However, they should not be asked to carry out
regulated activities as defined by the Disclosure and Barring Service, should not be left alone with a child or vulnerable adult or asked to give specific,
detailed advice on how to support an individual.

Accreditation is not a safeguarding authority and will not investigate a safeguarding concern or an allegation against a member of staff as this could
jeopardise a subsequent investigation by the local authority or the police.

If abusive practice is directly observed by a representative of Accreditation during an assessment, it will be referenced in the assessment report. It will also be
reported to the designated safeguarding lead and, when considered necessary, directly referred to the appropriate authorities.

In keeping with our framework of best practice, we expect provisions to employ behaviour support methods which are proactive, preventative and non-
restrictive. We would only expect to see restrictive physical infervention used in emergency circumstances and under strict controls. Where this is not the
case, restrictive interventions may be considered a safeguarding concern.

Whilst the focus of our assessments is on autistic specific approaches, we expect that such approaches are delivered within the
context of a service meeting statutory expectations regarding the safeguarding and wellbeing of children and vulnerable adults.
For this reason, the assessment findings are triangulated with survey results and the outcome of the most recent statutory
inspection. You can find out more about this here.
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Social communication, interactions and
relationships

Functional skills and self-reliance

Sensory experiences Summary of the assessment
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Key outcomes identified from personal support documents and staff discussions:

When autistic pupil/students arrive at Heathermount school, they enter a comprehensive 12 week induction programme, the Speech and Language Therapists re-assess the
communication profile of each child and make recommendations on the areas of interventions that are most needed; these are shared with families, the local authority and feed into
each child’s Education and Health Care Plan and Annual Reviews. Regular re-assessment of communication profiles and tailored intervention recommendations are carried out by
Speech and Language therapists.

Current targets related to the communication of pupils/students are recorded on their R.E.A.D.Y. Individual Progress Plan or IPP plans.. R.E.A.D.Y. is the autism support approach of the
school and stands for: Regulation, Environment, Autism, Developing Communication, Your wellbeing. Each pupil/student also has a Behaviour and Risks Assessment (also called a BARA or
Behaviour plan) plan reflecting the strategies and approaches used by the school to support each young person.

During discussions, the Speech and Language therapists said that they identify practical strategies when discussing with the pupil/student to support them in their communication and
social inferaction, those are shared orally amongst staff, staff have built a trusted knowledge and relationships with the pupil/student and the latter have made progress in their
communication.

The school should ensure that these documents routinely record both the challenges but also the strengths, skills and preferences of young people in relationship to their communication
and social interaction.

It is also recommended that autistic young people are supported to create their own communication passport or equivalent one page profile. This is recognised as a valuable tool for
supporting the educational and social development of autistic young people. It empowers them by allowing control over their communication needs and preferences, fostering
independence and self-advocacy. By outlining their unique communication styles, these passports ensure that teachers have better insight into how to interact effectively with students.
They also facilitate smoother transitions as the young person approaches adulthood by offering a clear summary of communication strengths and needs from the perspective of the
young person themselves.
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Key outcomes identified from observation/review of key activities:

In lessons observations, autistic pupils/students were supported in understanding what is being communicated to them by staff modifying or reinforcing spoken language. This was
observable in sessions such as the sensory circuits, through the use of both a verbal and visual instruction (e.g., flash cards to drive the circuit as well as verbal instruction), in the same
observations, it was also good to see how a student was doing a different activity linking to the sensory circuit as this was part of a 1:1 intervention, and the TA supporting provided this
student with a different set of verbal instructions. In nearly all observations, students appeared to be able to access what the teachers were saying, at times there could have been more
use of open-ended, clarifying, and reflective questions when pupils/students were on tasks to gauge understanding or use of plenaries to see what the students were gaining in learning.

In all observations, autistic pupils/students were supported in understanding what is being communicated to them by staff using bespoke strategies and visual supports. This was
observable in observations such as in Art where the teacher used visual props for the secondary class and supported students using adapted language. It was also observed in the
Business Administration session where each student had their own bespoke feedback presented differently on a laptop to work through corrections: the autistic students had a list and a
student with autism and dyslexia had a feedback and highlights to go through on the screen. In Primary, it was seen in the Science session were pupils had visual word cards to place on
the body part. However, across all the observations the use of bespoke strategies and visuals was very much focused on getting the pupil/student to complete the task and it was not
seen how they use them to promote discussion, cognition and reflection on learning.

In all observations across Primary and Secondary, it was observed that pupils and students express their needs and wants to staff but it was not seen how bespoke strategies and
approaches are used for individual children in practice. One lesson that provide more evidence of this was in the PSHE lesson observation, here students were supported to express their
views with verbal prompts and supported by staff through difficult conversations on the topic of self-harm and there was clear planning and thinking that had been done around how to
deliver and encourage participation in this session.

All the pupils/students are familiar with the staff, but perhaps there could have been a bit more evidence of how staff is using bespoke approaches to encourage social interactions even
further. In some observations, it was very good to see activities which encouraged students to interact with staff and peers. For example, in a Science observation, a ball with questions in
hexagon patches was used to warm up the class and build students confidence to engage. This was physical and mental at the same time, the questions were recall on previous work
learnt. In another group work, in an English class, students completed paired work using adjectives to discuss how to extend a sentence info a short story. Quieter students were
contributing oo by the students being encouraged in this class.

There are activities for pupils to interact with peers planned at lunch time, there was very little observations of peer work in class and only on the lessons that were mentioned previously .
At lunchtime students sit in mixed year groups with their preferred social group and go off to do activities.

The school facilitates opportunities for each autistic young person to take part in social activities which they find enjoyable, relaxing and rewarding. The leisure activities offered at the
school are varied from Pirate Ship, Fort, arts and crafts in primary to football, gym, board games, reading, etc. in secondary — there is a clear fransition to age-appropriate activities. The
end of day form time allows secondary students to access challenging current affairs (e.g., the conflict in Gazza).
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Key outcomes identified from personal support documents and staff discussions:

The Deputy Head said that their main approaches to support functional skills and self-reliance are to create opportunities to be independent and practise life skills, working closely with
families again to extend students learning and build independence at home.

The progress that pupils/students make in functional life skills and independence is recorded in their yearly report with the termly steps highlighted in their Individual Progress Plans (IPPs),
for example two IPPs reviewed state the following targets ‘child A will be able to complete two household chores a week’; ‘child B will independently manage a visit to somewhere in his
local community at least once a week.’

During interviews, the Deputy Head said that challenges that each autistic young person may experience in functioning life skills and independence are identified by teachers. They
could quote an example of support provided to help students going through puberty enhancing personal hygiene. In this instance, the PSHE teacher delivered a discreet session around
this topic.

The Deputy Head said that practical strategies and approaches used to support each autistic young person in becoming more independent and developing daily life skills are identified
through curriculum delivery. The school has a pathway system and students are grouped according to the learning pathway offered through the Heathermount curriculum that is best
suited for them: the Discover Pathways is focused on Life Skills and ASDAN, the Explore and Adventure pathways are shared between Functional Skills and GCSE subjects. The Deputy
head also said that teachers identify gaps students have, for example through conversations with the students, which can inform the planning of activities around their misconceptions.
Building close relationships with parents also help the school to identify life skills that need to be covered from gathering the parents' views.

The Deputy Head said that support provided to each autistic young person in becoming more independent and developing daily life skills is also reviewed with the autistic young person
and/or their circle of support in order to provide further support and define agreed areas of targets. The school could consider ways in which the skills and challenges each autistic
young person experiences in self-reliance and functional life skills could be routinely recorded.

Other ways the school supports the development of wider life skills are through enterprise lessons with a focus on leadership skills, specific projects include an Introduction to a chocolate
business in Year ? and learning how fo run a business in Year 10 and 11; the school also promotes independence through the organisation of relevant school trips that promote planning
and skills of organisations.

g
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Key outcomes identified from observation/review of key activities:

Autistic students are supported to understand what is going to happen and what they are required to do by activities and tasks being presented within a structured framework reinforced
by visual prompfs. This was observed in the layout of primary classes, each have individual teach bays, visual timetables and teaching trays, and teachers use a 'Big book' which is a large
visual book containing the steps of the lesson to help students know what to expect. In the Secondary classes, observations, the lessons were shared on a power point and all students
had a copy of it available on their individual laptop.

Students can access non-verbal prompts and reminders to help them complete each step of a task. In the secondary sessions observations students accessed either PPTs or paper-based
steps prepared by teachers to support with step by step written structures. Staff were also seen using a lot of modelling to support students in other observations. For example, a teacher
modelled looking at bugs in a bug hotel and putting them in pots, which was a good example of teaching. In one primary observation, the vocabulary used by the teacherin
infroducing the topic did not match the vocabulary used in the commercially produced worksheet. Consistency in key vocabulary within a topic is important because it helps students
build a clear understanding and avoids confusion.

The environment is set up to enable autistic young people to carry out tasks independently. In all observations where this applied, students had their own sheet with instructions which
allowed them to access tasks at their own pace. In practical subjects where life skills such as preparing food were being taught, students who completed the core activity may have
benefited from extension activities or activities that encouraged them to reflect on and build on what they had learnt.

Each autistic individual is encouraged to actively express their preferences, make choices, and take decisions. Upon arrival, students can select what they need after their taxi or travel
journey, whether that means accessing a quiet space or an OT room, or going for a walk to prepare for the school day. While this is a positive practice, there is potential for greater
visibility of how students exercise these choices within the classroom during their learning activities.

Each autistic young person is provided with opportunities to consolidate and develop daily functional skills. This was seen through the catering where students recalled a recipe and in
the business admin observation were they were practising correcting a work admin task.

In conclusion the school express a commitment to promoting independence as students’ progress throughout the school. During the interview on life skills the Deputy Head said they are
encouraging self-reliance through discreet encouragement as well as gradually removing scaffolding in lessons so students can take their own initiatives and find solutions for themselves.
However, in observed practice there were some missed opportunities to encourage students to solve problems by themselves rather than following prescribed methods set for them by
teachers or relying on direct adult direction. This suggests that in order to build upon existing good practice, a more systematic and progressive approach to teaching independent
problem-solving skills should be implemented as students progress throughout the school.
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Key outcomes identified from personal support documents and staff discussions:

The main approaches used to support students at Heathermount with sensory regulation through the day are: sensory circuits, zones of regulations, individual CALM plans with specific
guidance on regulation for some students, staff frainings, workshops with parents, sensory diets/adjustments and the school has started to infroduce interoception and is developing it in
the classroom.

Sensory circuits and zones of regulations are used from Primary up to Secondary and students can also request their own breaks or use of sensory regulation tools. Some students who
need some more individualised planning around sensory regulation support have a CALM plan in place that is reviewed by an Occupation Therapist - an example was reviewed and it is
recording individual strategies the child is learning to regulate in the school environment. The school has an Occupational Therapist and Assistant Occupational Therapist who define
interventions needed for particular students and support the overall therapy provision. The Occupational Therapist mentioned that the school is currently devising ways to include
interoception in their lesson delivery and would like to be an approach used all the way through - this is a good initiative.

Students are regulating really well through the school's existing systems (sensory circuits, breaks, sensory toys), this was confirmed also by the Occupational Therapists interviewed.

The individual CALM plans provide a more detailed summary of some personal support provided to some students who need this extra support because the main provision for supporting
sensory regulation is not enough for them. The example presented highlighted how does the student's body 'feel' (interoception), what emotions it links to, and some techniques or
activities that help. The service should ensure that all students have a section dedicated to their personal sensory regulation on their plan and what strategies they could use to regulate
sensory input independently.

The school stated that practical strategies and approaches to help each autistic student regulate sensory input are identified and shared by teachers. Reviewed plans would benefit
from showing more evidence of student involvement in identifying strategies that they could use in different contents including when outside of school where some of the identified
strategies and resources would not be available.

Therefore, to build upon the existing work the school is doing, the school should teach students to recognise their sensory triggers and help them develop their own strategies and
techniques to manage impact on their ability fo focus on their learning and on their physical and mental well-being. Regular practice of these techniques in a supportive environment
will build their confidence in using these strategies independently outside in an unsupported context. This approach not only promotes self-regulation but also empowers students to
navigate other environments with greater assurance and resilience. As part of this approach, the school could help students develop a vocabulary to help them articulate their sensory
experiences more effectively and advocate for any adjustments they may need.
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Key outcomes identified from observation/review of key activities:

Opportunities for sensory activities that students find enjoyable or relaxing are currently provided through the following:

* Therapy is embedded into the daily routines.

¢ Sensory circuit sessions happen at the start of the day and allows student to be ready to work - these are varied and adapted to groups and two sessions were observed using a
different approach for the groups.

e Primary students indicate their mood at start of each session on a board in each classroom (Zones of Regulation), for secondary students, this is used more to 'flag' those students who
may not verbalise how they feel to adults as they are expected to have built trusted relationships with the adults supporting at this stage and should be expressing how they are feeling.
* Primary students have access to sensory activities to support self regulation and Secondary students access a sensory box in each classroom.

Autistic pupils/students tolerate a range of sensory experiences within a safe and secure context. Individual pupils/students benefit from being in an exceptional school with low arousal
and a natural environment/setting. In Secondary lessons observations, students were observed able to regulated in environments that looked more busy, for example, in food tech the
teacher modelled established routines of the environment and students tolerated staying in a room that is small and hot- very like a small professional kitchen. In this example of

observation, this type of activity helps students to learn how to regulate in a work context, and it was good to see everyone repeating the word ‘travelling’ when carrying something hot
across the room.

Autistic young people are supported to regulate sensory experiences which interfere with what they are trying to do or cause them discomfort. Students requested sensory devices, wore
ear defenders and timeout could be taken if needed - this was seen in Secondary PSHE, Secondary Maths, Secondary English and Secondary Food Tech, in Primary classrooms students
were observed to have elastic bands on chairs, or wobbly cushions where/when necessary.

The environment is maintained or adapted to support autistic young people to self-regulate. This was seen through:
» Consistent colour schemes are adopted in each classroom so that it remains a low arousal environment.

* No excessive on walls/displays in the environment

* No excessive noise

* Very calm and safe environments across the school
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Key outcomes identified from personal support documents and staff discussions:

Heathermount has a safeguarding and pastoral lead who is very experienced in working closely with the school's families; Primary Students have worry letter boxes and Secondary
students a log system on their laptops to share worries. This approach provides safe avenues for students to express their worries, fostering a supportive environment. The relational model
employed at the school, alongside the R.E.A.D.Y autism approach—focusing on Regulation, Environment, Autism, Developing Communication, and Your Wellbeing—effectively supports
student well-being. Additionally, some students benefit from CALM plans that assist with emotional regulation through sensory support. The school also recognizes the importance of
students’ interests and hobbies, promoting well-being through a variety of age-appropriate activities available on-site.

The school stated that students get involved to provide their views on interventions and support approaches but perhaps they could think about a system to better present that on the
supporting documentation provided for each student.

The IPPs and BARA plans identify factors that might cause each autistic young person to become anxious, stressed or upset in school. However, these documents in particular the BARA
plans focus primarily on what individuals lack or struggle with and have limited reference to strengths, skills or unique abilities. Although the BARA documents are written in first person they
appear to be written by adults and there is limited evidence that they have been written in consultation with the young people.

For example, one plan states 'Repetitive language' and the suggestive communication intent being 'l am frustrated and am not able to implement strategies to help me get back in the
green zone'. Another plan states: Refusal, Negative Language Towards self/Swearing as behaviour is 'Suggestive of the following communication intent': ‘| have low self-esteem and |
don't think | can do this/ | need more information’;

These plans should be reviewed so they offer a more holistic representation of the challenges young people experience alongside their skills, strengths and interests. This will ensure that
support is tailored to align with each pupil/student’s unique abilities and interests, making them more relevant and effective.

Consideration should be given to how young people could be more involved in the creation of these plans. This will foster a sense of ownership and empowerment, motivating them to
engage with their goals. Additionally, plans developed collaboratively can serve as effective tools for self-regulation, especially as the students progress through the school so that by the
time they are ready to leave they have their own ‘toolbox’ of strategies they can use fo manage their emotions and behaviours independently in college, university or a place of work,
PSHE teaching breaks down autistic traits and co-conditions through the curriculum - staff talked about it being implicit in the curriculum rather than explicit. The therapy lead said that
they do this because they respect that some students have a negative view of their autism.

The school clearly does some excellent work to build the self-esteem and confidence of the young people who attend Heathermount. However, it is a concern that some of these young
people persist with a negative perception of their autism. Research confirms that having a negative view of one’s own autism can significantly impact an autistic young person’s mental
health and overall well-being. It can lead to low self-esteem, increased anxiety and depression, and social withdrawal, as individuals may feel ashamed or inadequate. This negative
mindset can also hinder their ability o seek support, advocate for their needs, and embrace their identity as autistic.

The school should therefore consider whether a more explicit approach to promoting a positive understanding of neurodiversity and autism within the curriculum may be beneficial.
Students could be taught to understand that neurological differences are natural variations in human cognition with neurodivergent people often possessing unique strengths and
abilities. They could learn about the impact that neurodivergent individuals have made across various fields. They could be provided with the opportunity to listen to speakers who are
positive role models and can emphasis the importance of self-acceptance and self-advocacy.

As part of a commitment to a neuro-affirmative culture, the school could also review the language used to describe autism and avoid using terms such as low or high functioning which
many autistic young people consider to be problematic and potentially harmful.
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Key outcomes identified from observation/review of key activities:

In all observations, autistic students appeared to present as feeling safe, calm and at ease, this was seen through the established routines and students observed coming into class
quietly.

Proactive and preventative strategies are in place to avoid anxiety, confusion or distress from occurring or escalating. Restrictive practices are not used or only as a last resort under the
strictest controls and extreme circumstances. The school is frained through a provider called Maybo on Personal Safety and Conflict management. In observations, the zones of
regulation were used by teachers to check in with students, for secondary students it was more used to 'flag' students who may not verbalise how they feel, or sometimes it was teachers
doing checks directly by asking students as observed in Secondary English, Food Teach and PSHE.

Autistic young people are supported to understand and regulate their emotions. This was seen in the PSHE observation, as the subject and focus gave lots of opportunities for students to
discuss their emotions. The topic of this session was on 'self-harm’, not a particularly easy subject but it was very well delivered and students showed they were able to reflect back on their
own journeys. One student expressed how they felt when they were on their medication for their ADHD.

Autistic young people are treated with dignity, status and respect and are provided with meaningful positive feedback to boost confidence, self- esteem, and self-worth. Students are
clearly respected and they also mirror this back to the supporting staff — they feel comfortable and content at school, the students feedback on the support they are getting was very
positive.

Each autistic young person has access to activities which they find fun or interesting. School provides opportunities for parallel classes (e.g., Science experiment) alongside the leisure
activities available and facilities as well as extra-curricular opportunities (school trips, etc.).

Autistic young people are encouraged to enjoy the challenge of trying out or learning a new activity or skill. During break times in secondary students can access a range of physical
and quiet activities to meet their needs such as books, indoor games, sport and hairdressing which is attended by girls. Primary students are encouraged to vary their choice and
discover the full range of what is on offer.

Autistic young people achieve a sense of completion and achievement. The Secondary students in particular are confident at expressing their views in a safe environment and are
clearly used to working together in lively debate — this was especially seen in English lessons and PSHE which lend themselves to personal expression, experience and opinions. One
student in a Maths class was slow to engage, but after a ‘come on’ from the teacher, they then conducted some sensory circuits as a group which ‘woke up’ the class.

The environment is maintained or adapted to support the well-being of autistic young people and is exceptional compared to a mainstream school environment.
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Survey ratings

Version one Version two
Number surveyed Number of responses Number surveyed Number of responses
27 27
Question No Sometimes Yes Question | do not Poor Ok but could Good Excellent
know be better
The help | get is good. 1 9 17 The support | get is: 0 0 0 16 11
Staff know what | find hard : " 16 Question I do not Never Sometimes Often Very often
and what | am good at. know
staff ask me how best 1 9 18 Staff understand my skills, challenges 1 0 4 9 13
they can help me. and what my autism means to me.
?TOff h.elp me fo do things 3 8 17 Staff ask me about how best to
in my life that I want to do. support me and act on what | tell 2 0 8 10 7
them.
Who filled in the form? Number Staff help me do things that | enjoy
doing and that are important to me. 4 1 4 10 8
. Staff help me o set and achieve
| did by myself. 41 important goals in my life. 3 1 S 8 10
| did with support. 13
A friend or family 0
member.
A member of staff. 0
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Comments included in surveys:

'I'm actually supported very well, 'm actually frying fo be sensible with myself'

'Whenever it is necessary | can get help. Especially when struggling with concepfts | can slightly understand but noft fully'
'Do boxing please, phone for break’

'Perfect’

'Perfect in any way'

Additional relevant information:

There seem to have been students duplicating surveys answers because the school said 49 secondary students took part and we collected 54 answered on the paper questionnaires

provided by the school. The assessor has transcribed results as they appeared and has not asked to retake the survey although it may have slightly flawed the results by duplicating
answers.
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Survey ratings
Number surveyed Number of responses
49 50
Question Poor Ok but could | Mostly good | Always good
be better

The support my relative is given is... 0 3 11 36

The understanding that staff have for my relative's autistic needs is... ] 3 8 38

The way | qm kept informed and asked my views about how my relative is 0 4 10 34

supported is...

The advice | get from the service on how to help my relative is... 1 3 10 36
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Comments included in surveys:

'Heathermount is currently behind on the growing wealth of research and knowledge readily available for understanding autism. Their approach is often tunnel visioned by their
traditional practice, rather than focused on the child’s individual presentation using the knowledge and resources that are constantly developing. Staff often miss signs of
emotional and sensory overwhelm, and masking; given they are a specialist setting this frustrates. However, | also stress the care they have about each child and the family-feel
of the school is second to none, and my relative does feel valued and appreciated at school. There is a lack of enrichment and life skill opportunities for the lower school, which |
believe would encourage and support each student’s potential.’

'As a family we are fully supported in all areas of our child’s development. We are so happy that he has found a school that understands our child and goes out of their way to
make sure he is safe, happy and thriving.'

'My daughter seems unsure about the headteacher, but the rest of the staff know her well and | feel she has benefitted unendingly from being at Heathermount.'

'We are new to the school however they have treated our child with respect, understanding and compassion. This level of understanding is rare. Very impressed.’
'Heathermount is providing outstanding care for our son. We couldn’t be happier'

'My relative does NOT fit the mould for heathermount. They understand the issues they have but feel unable to support.'
'The staff and school really understand the children need.'

'In my honest opinion, Heathermount is an absolutely outstanding school that fully caters for children with Autism. My Son's life has been significantly improved in many aspects

Additional relevant information:

There was also a duplicated result for this one or it may have come from two family members answering
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and relationships:

Topic What the provision does particularly well: What the provision could develop further:
Staff use practical strategies identified by Speech and Language To further enhance their support, the school should ensure that documentation
Therapists to support pupils’ communication and social interactions, routinely records the challenges, strengths, skills, and preferences of young
Social leading to significant progress. Pupils are supported in understanding people in relation to their communication and social interaction. Additionally, it is
communication, communication through modified spoken language and visual aids, which | recommended that autistic young people create their own communication
interactions enhances their learning experience. The school provides a wide range of | passports or equivalent one-page profiles, empowering them and ensuring

activities that promote independence, emotional well-being, and social
skills.

smoother transitions. The school could explore more oppotunities for group work
in lessons.

Functional skills and
self-reliance:

The school creates opportunities for students to learn life skills (Catering,
ASDAN, Enterprise skills, Work placements, etc.) and also to practice them.
They support students with specific gaps in daily life skills (personal
hygiene/care, home, and money management, etfc.)

Through this work, the school support students to generalise these skills from
school, to home and outside in the community and they work again
closely with families to promote students independence.

The school should build upon existing good practice in promoting independence
by infroducing more strategies to encourage students to solve problems by
themselves rather than following prescribed methods set for them by teachers or
relying on direct adult direction. A more systematic and progressive approach to
teaching independent problem-solving skills should be implemented as students
progress throughout the school.

The school environment is exceptional. Heathermount School employs a
variety of approaches to support students with sensory regulation,
including sensory circuits, Zones of Regulation, sensory breaks, individual

Practical strategies should show more evidence of student involvement,
particularly in identifying strategies applicable outside of school. By the time they
fransition from Heathermount students should be empowered o recognise their

Sensory CALM plans, staff fraining, and workshops with parents. A Specialist OT sensory triggers and have tools and strategies they can employ to manage the
experiences: works alongside the therapy team to consult on interventions and impact of negative sensory experiences within less supportive environments.
adaptions. Additionally, helping students arficulate their sensory experiences and advocate
for necessary adjustments would further empower them.
The school's relational model and the R.E.A.D.Y. approach effectively To further improve emotional well-being support, the school should consider a
support student well-being, while CALM plans help with emotional more explicit approach to promoting a positive understanding of neurodiversity
regulation through sensory support. Students learn about mental health and autism within the curriculum. Encouraging students to recognize neurological
Emotional and the dangers and risks they can be exposed Tg as they grow Up. differences as natural variations can help build self-esteem and reduce negative
wellbeing: Students felt safe, col.m, and oT.eose, and proactive sTroTeglgs org |n. perceptions of autism. The school should review and update IPPs and BARA plans
: place to prevent anxiety and distress. Students are treated with dignity, to reflect students' strengths, skills, and interests, ensuring a more holistic
respect, and provided with meaningful positive feedback. They have representation of each individual. Involving students in the creation of these
enabled to successfully take part in engaging and challenging activities. | plans will foster ownership and empowerment, motivating them to engage with
their goals.
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Topic What the provision does particularly well What the provision could develop further

The majority of students rated the support as 'Good'. In the standard To the questions "Staff help me do things that | enjoy doing and that are
survey, 11 students Secondary students rated the support as 'Excellent’ and | important to me," "Staff help me to set and achieve important goals in my life,"
16" as 'Good'. 17 have answered 'Yes' to 'the help | get is good' in the easy | and "Staff ask me about how best to support me and act on what | tell them,"

Consultation read survey, and 9 said 'Sometimes', 1 said 'No'. students' answers were mixed. Additionally, in the easy-read survey, some
with autistic students answered "l do not know" to the statement "Staff help me to do things in
people: my life that | want to do." This suggests scope for more active consultation with

young people about the goals they want to achieve and support would help
them achieve these goals.

The overwhelming maijority of parents have praised Heathermount for Responses from two parents were more nuanced- one parent stated that their
providing 'outstanding care' to recall some of the parents words, being child 'does not fit the mould' of the school and another parent said that the
Consultation with understanding and catering for their child's needs and always being 'their | schoolis 'behind the growing wealth of.reseorch and knowledge readily
the families, carers first port of call' and present. available for understanding autism' Whilst these comments represent a small

minority view, the school may wish to reflect on them.
and/ or advocates Y Y

of autistic people:

Other areas:
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SECTION Five

Committee decision — to be completed by the
Quality Manager

Next steps
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What happens at the end of the assessment?

At the end of the assessment, the consultant will arrange a meeting to give you verbal feedback.

The consultant will feed back on what the service does well and what it could consider developing further. The consultant will also summarise
findings from the surveys.

The consultant cannot comment on whether you have met the criteria for Aspiring, Accredited or Advanced status as this is not their decision.
The consultant will complete an Assessment report which will be submitted to the Accreditation Awards committee.

Within a month of the completion of the assessment, you will be informed by email of the Committee decision - whether you have been
awarded Aspiring, Accredited or Advanced. This will be based on our award criteria.
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Section five

Committee decision and next steps -
Completed by the quality manager on behalf of the committee

Committee decision: Date of committee decision:
Advanced 14/02/25
Comment:

The Autism Accreditation Committee found clear evidence from the report that staff at Heathermount School possess a robust working knowledge of evidence-informed
approaches associated with good autism practice. They are skilled at adapting these specialist approaches to ensure support is highly person-centred and tailored to
individual abilities, interests, preferences, and challenges.

Staff employ practical strategies identified by Speech and Language Therapists to enhance pupils’ communication and social interactions, leading to significant progress.
Pupils are supported in understanding communication through modified spoken language and visual aids, which enrich their learning experience. The school provides a wide
range of activities that promote independence, emotional well-being, and social skills.

The school creates opportunities for students to acquire and practise life skills, including Catering, ASDAN, Enterprise Skills, and Work Placements. They also provide failored
support for specific gaps in daily life skills such as personal hygiene, home management, and money management. Through this work, the school helps students generalise
these skills from school settings to home and the wider community, working closely with families to further promote students' independence.

The school environment is exceptional. Heathermount School employs a variety of approaches to support students with sensory regulation, including sensory circuits, Zones of
Regulation, sensory breaks, individual CALM plans, staff tfraining, and workshops with parents. A specialist occupational therapist works alongside the therapy team to consult
on interventions and adaptations.

The school's relational model and the R.E.A.D.Y. approach effectively support student well-being, while CALM plans aid emotional regulation through sensory support. Students
are educated about mental health and the dangers and risks they may encounter as they grow up. Students present as feeling safe, calm, and at ease, with proactive
strategies in place to prevent anxiety and distress. They are treated with dignity and respect, receiving meaningful positive feedback that enables them to successfully
participate in engaging and challenging activities.

The Committee also considered the positive feedback from surveys alongside specific strengths highlighted in the report. Initiatives such as the use of IRIS Connect, work
experience programmes for Year 9 students, and further embedding of the Zones of Regulation approach—as well as the significant outcomes achieved through individual
support programmes—were evidenced in the case studies submitted by the school. The project to design and build an eco-house with input from local employers stood out fo
the Committee as an exemplary activity.

Cancidarina ciich camnallina oviiddanca tha Cammittaan ic Aalicnhtad tn Aracant an Advinnnecad AvwvnrA in racanninitinn Af tha hinh ~nialihg nranctica At Hantharen
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Maintaining and progression

Once you have agreed terms and conditions, you can expect to receive your certificate and logo. You can continue with your current Autism Accreditation
plan or amend it by increasing or reducing the number of consultation visits.

Please contact your consultant to discuss your options.

You will also be asked to complete an online survey about your experience of the process. Your feedback is very important to us so please take the time to
complete it.

You can expect to receive a final version of your assessment report and the date and level achieved will be published in our directory. We do not publish the
assessment report but you are welcome to share or publish it if you want to. You may wish to share or publish a sample of the report, rather than the full
manuscript. We are happy for you to do so but request that this is done in a way which does not misrepresent our findings, for example, by only publishing
what we found you do well without acknowledging that we may have also identified some areas of development. If you are not sure what would be
acceptable, please feel free to ask.

We recommend that you undergo another assessment in three years' tfime to show that you have maintained standards or progressed to a level where you
can be given a higher award. You can request an earlier reassessment if you don’'t want to wait this long.

Page 72




(I % National
Autistic
Society

Applying for Beacon Status

If you have achieved an Advanced Award, you can now apply for Beacon Status. This is awarded to provisions which in addition to providing consistent
high quality support to autistic people, share their knowledge and understanding of good practice with families, external professionals and the local
community. Application forms and guidance on applying can be found on the Accreditation membership page. Please read this guidance carefully.
Completed forms should be returned to the Autism Accreditation Quality Manager at

Stephen.dedridge@nas.org.uk.

The Panel can award Beacon Status if the application form provides clear evidence that the provision carries out exceptional work that has had a significant
impact on how:

. families understand and support relatives who are autistic

. other professionals understand and work with autistic people, including helping them to appreciate the personal experiences of autistic people

. the local community or members of the public understand and work with autistic people; autistic people are socially included within their community
. the provision conftributes to developing knowledge and understanding of autism, for example, by contributing to research.

The application form should also explain how the provision works in partnership with autistic people. Beacon Status will be withheld if the provision
requires improvement in meeting statutory requirements.
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About the National Autistic Society

The National Autistic Society is here to transform lives, change attitudes and
create a society that works for autistic people.

We transform lives by providing support, guidance and practical advice for

the 700,000 autistic adults and children in the UK, as well as their three million
family members and carers. Since 1962, autistic people have turned to us at key
moments or challenging times in their lives, be it getting a diagnosis, going to
school or finding work.

We change attitudes by improving public understanding of autism and the
difficulties many autistic people face. We also work closely with businesses,
local authorities and government to help them provide more autism-friendly
spaces, deliver better services and improve laws.

We have come a long way but it is not good enough. There is still so much to
do to increase opportunities, reduce social isolation and build a brighter future
for people on the spectrum. With your help, we can make it happen.

The National Autistic Society is a charity registered in England and Wales
(269425) and in Scotland (SC039427) and a company limited by guarantee
registered in England (No.1205298), registered office 393 City Road, London
EC1V 1NG.
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	Text13: Our aim at Heathermount is to provide our students with the tools they need to be successful adults. These include structured and unstructured opportunities to develop their social communication both within school and the community. 
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Comic strip conversations

Debriefing

Social stories

Developing social communictain, supporting students understanding, developing vocabulary

Behaviour as a communication

READY
	Text15: Each of our students have a behaviour and risk assessment document (BARA) which identifies how a student may present, identies the communication intent and provides strategies to support the student. This is working document that is reviewed and adapted.

When a student requires further support that is not being met by usual autism strategies they are put on a student support plan. These are reviewed and updated every 6 weeks.

Our READY approach targets the areas of social communication, regulation, independence and wellbeing. READY targets are set at annual reviews, they are linked to EHCP outcomes and are reviewed regularly.
	Text16: The student councils (primary and secondary) share their thoughts, opinions and provide feedback.
Students play a role in deciding and discussing what support would benefit them.
Students have a mechanism to submit a complaint to the Head teacher.
Students complete a school questionnaire
Staff work with students to decide on the best support
	Text17: Staff and families work in collaboration with each other. Where appropriate families/carers/advocates are often contacted/ or contact school by phone, email or in person to discuss any concerns about support provided or requests for support. 
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	Text24: Students work with the therapy team and wider staff team to develop and generalize their communication. Strategies are created with the students to help with areas of need. Social communication skills are practiced initially within the school environment and then expanded to home and the community. Students (where possible) identify the aspects that they would like to work on and these are built into their lessons.
	Text25: Spontaneous as well as structured interactions are created e.g. creating a job for students which is meaningful  and provide opportunities for them to speak to familiar and unfamiliar staff. Developing peer relationships e.g. providing students with ways to join in play/game. Facilitating conversations with peers, staff and people within the community e.g. asking where a product can be found in a shop, ordering food. 
	Text26: This is covered across all areas but targeted particularly in PSHE and group Speech and Language sessions. Areas discussed include different types of relationships and boundaries, what are healthy relationships, consent, friendships, intimate relationships etc. This is adapted depending on the students age, emotional level and understanding.
	Text27: Covered in PSHE and group sessions. Students are taught to identify these areas and how to seek help. Students are sign posted to internal mechanisms and external agencies. Real life learning - testimonials of young people who have been in these circumstances and open discussions about consequences. DSL also speaks/has sessions  with students and works alongside staff to cover these topics
	Text28: Feedback is obtained from students, family and staff to ascertain effectiveness of strategies and approaches. These are constantly reviewed and adapted.
	Text29: Positive outcomes are shared with staff and families. There are different levels of praise and celebration depending on the student e.g. verbal praise, sticker, celebration certificates, acknowledgment in assemblies etc.
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	Text19121: Student case discussions with staff and discussions with families and student.
Independence and resilience is celebrated. Short achievable steps are created with students e.g.  Practicing skills in the community, problem solve, providing sentence starters for written work or conversation skills, encouraging students to find activities that help them regulate etc. Staff foster an environment of openness and acceptance and encourage students to self advocate.
	Text20121: Rating/ information scales
Discussions
Asdan/ Life skills checklists
Assessments, observations, support plans, behaviour and risk assessments (BARA), and progress through their school journey.
	Text21121: The environment is designed to encourage independence. Designated areas.
Areas and resources are labeled.
Calm strategies and areas are accessed independently by many students.
In areas such as the kitchen or horticulture students are first shown how to use equipment, follow a recipe and then given independence to do it on their own.
	Text22121: Session overview
Task sheets/ now and next boards
Demonstration
Presenting instructions in short chunks
Visual task sheet and instructions

	Text19121121: Students (where possible) are involved in decision making e.g. join annual reviews, work closely with staff when thinking about transition post school. the student voice is valued and advocated.
An open atmosphere that encourages student involvement and self advocation.
	Text20121121: Life skills are a focus for many students through lessons such as catering, enterprise, PSHE, ASDAN, community involvement. When skills are taught they are transferred to the home environment/school environment. Understanding money and budgeting are some other key skills which are focused on. During transitions post Heathermount life skills are a key area of focus.
	Text21121121: PSHE, therapy sessions, ICT, catering, lunch times, discussions across the school day etc
Personal safety, e-safety, healthy eating, relationships are targeted across the school day. Secondary students have done a course on e-safety.
	Text22121121: Discussions with staff, students and families. 
Observations over time.
Reviews, student discussions.
	Text23121: Positive outcomes are shared with staff and families. There are different levels of praise and celebration depending on the student e.g. verbal praise, sticker, celebration certificates, acknowledgment in assemblies etc.
	Text231121: Staff are aware of the students who require additional support and preparation for transitions. This is considered when planning trips etc. Visual itinerary, photos, videos etc are provided and assigned a key adult. Part of teaching is helping students cope with changes which are unplanned. This may involved scheduled changes, practicing for fire alarms etc. All of this is done in tandem with families. 
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	Text30: - Building good relationships with our Autistic young people.
- Celebrating student successes, building confidence and encouraging resilience.
- Working with young people and families to support social communication, interaction and relationships.
- Using a variety of approaches which are adapted, child centered and scaffolded.
- Developing social communication in different contexts, creating opportunities as well as using teachable moments (during structured and unstructured times).
- Working with students to create a toolbox of strategies.
- Providing students with opportunities to use their communication within the community.
- Fostering an open atmosphere where students feel comfortable to approach staff with questions about relationships and other social communication.


	Text31: - As a school we are developing and providing opportunities for students to develop skills in preparation for adulthood such as work experiences, project days, employability and enterprise. These have been quite successful but there are plans being put in place to expand and develop this area. This will allow students to transfer skills and develop social communication, relationships and confidence within the work place, interviews, college etc.
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	Text19: Therapy staff and more skilled staff work alongside newer staff to help develop their practise by modelling and scaffolding.

Staff receive continual training and disscussions about specific children.

Staff embed these approaches and opportunities within their day to day practice throughout the school environment.
	Text20: This is recorded through assessments, support plans, behaviour and support plans and progress they make throughout their school journey.

Students often discuss their skills with staff. In tutor time, Therapy and PSHE sessions staff focus on skills and challenges and allow students to reflect and share information.


	Text21: Students have good relationships with staff and have key staff that they feel comfortable with and share feelings about their challenges or areas of need.
Recording systems such as Arbor and My concern are used to record misunderstandings, or social misunderstandings with peers. These are also recorded in Speech and Language Therapy reports and teacher assessments.
	Text22: During breaks and leisure there are various groups and activities within designated areas within the school environment. This allows students to engage with peers who have similar interests as well as try different activities. Initially staff may help students engage with others and allow them to use the tools independently.

There are designated areas within the environment, resources are labeled which encourage students to independently obtain rsources needed during the lessons. 
	Text23: Staff have a sound understanding of their students and how to support their communication when they are happy and regulated and when they are dysregulated, anxious, tired etc. Staff also liaise with families/care givers when taking a student out in the community for the first time.
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	Text192212: Staff recieve training from an experienced Occupational Therapist. Our OT and  OTA  works alongside staff within the classroom. 

Staff show initiative by trying different methods and strategies to support a students sensory needs. Staff work in tandem with the therapy team and are comfortable asking for support. 

Staff develop positive relationships and gain an insight into the students sensory profile. 
	Text202212: These are recorded in their OT report, sensory profile, calm toolboxes. 

Students have the opportunity to also experience different sensory feedback and identify how they/their body is feeling.
	Text212212: These are recorded in their behaviour and risk assessment, OT report/notes, observations, discussions with students.
	Text222212: Each environment is adapted. Students are encouraged to access sensory equipment, strategies that help them regulate. 

The zones of regulation are available in all learning areas to help students identify how they are feeling. 

Class sensory equipment such as sensory toys have a designanted place.
	Text232212: Staff consider their learning environment and topic in each session, they then adapt, adjust or prewarn students e.g. it may get noisy when we are doinf experients, what may you need?

Staff develop relationships with parents and are informed if there has been an event or circumstance that may impact on the student and then adapt the students day to support the student.


	Text232212112: Students recieve praise or a reward (dependeing on the student this could be a sticker, certificate, meeting the Head Teacher.

These are raised in parent conversations and review meetings with the local authority.

Changes are made to their BARA
	Dropdown181252212112: [3]
	Text3012112121: - Creating opportunities for students to be independent and practice life skills.

- Teaching students to generalise these skills within school, home and community.

- Working closely with families to extend students learning and building independence at home.

- Ensuring that students skills are developed at their pace and level of understanding.

- Recording and celebrating sucesses.


	Text311212321: - Functional skills and self reliance are taught throughout the school but build it more in the Earth and primary provision. There is a focus this year to provide more opportunities in secondary to develop and use these skills in their community. 
	Text30121121212222: - Working with students to identify what supports them and increases their independence.

- Exposing students to different sensory experiences

- Training staff

- Using initiative, being flexible and adapting the learning experiences and environment.

- Sharing and celebrating students

- Sharing information about a students sensory presentation


	Text3112123212222: - Interoception is part of our practice, we would like to embed it within all learning areas and lessons, 
	Text301211212122221: - Being respectful and open with students
- Building good relationships
- Giving students various mechanisms to address the emotional wellbeing
- Teaching interoception and emotions
- Exposing students to different strategies
- Liaising with family
- Deescalation
- Analysing behaviour
- Celebrating Autism, developing awareness

	Text311212321222222: Continue to develop our understanding of the latest developments in Autism.
Continue to develop student and staff understanding of mental health
	Dropdown182212112: [3]
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	Text192212112: An understanding of interoception, emotions and strategies are developed from Foundation, this allows the students to explore and try different strategies. Calm toolboxes are developed with students. Students then become confident and independent with self regulating.
	Text202212112: Students are exposed to a variety of sensory experiences in the community with staff and with their families.
Students help staff develop small steps to enable positive sensory experiences and develop confidence and coping strategies
	Text212212112: Students have access to sensory input throughout the school day within the learning environment and the wide school site.
Some students access the vestibular swing withn the therapy house throughout the school day.
	Text222212112: Continual dialogue is had with students, staff, and family when changes are observed. Neccessary adaptations are then made to ensure that strategies etc and effective.
	Text192212112991: There are areas/equipment that students can use throughout the day
Staff encouragement and conversation with students
Praise
Calm plans
R rooms
Acces to Sensate
	Text202212112991: Teaching students to identify body cues and emotions
Therapy sessions
Teaching in all learning areas, Interoception, ZOR
Modelling
Acknowledging that all feelings are okay e.g. anger is not a bad feeling.
Working with students to find strategies that help
	Text212212112991: All staff are trained in Maybo which focuses on de-escalation
Resilience is also developed in students
Staff openly engage in conversations about anxiety, stress etc and share experience where appropriate.

	Dropdown182212112991: [3]
	Dropdown1812212112991: [3]
	Dropdown18122212112991: [3]
	Text2222121129955: Mental Health Wellbeing policy, Behaviour policy
Restricted practices are rarely used. If used they are recorded on Arbor and followed up with SLT.


	Text1922121129955: Student voice plays an important role in leisure and break activities
There are a variety of options available for students during breaks and leisure including chill out room, art club etc
Girls groups are available for primary and secondary students.
Aside from our curriculum, external providers from Pets as Therapy, hair and beauty and construction is also available.
	Text2022121129955: Staff support students using:
-Encouragement
-Small steps
-Visual support
- Collaborating with students  to  established goals
- Working alongside families to generalise the skill
	Text2122121129955: Trips into the community with staff and family
Joining clubs
Work experience
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	Text19221211299: Staff training
Student discussions
Mental health first aiders
Mental health strategy
	Text20221211299: These are identified though conversations with students, family, observations and exposing students to different strategies.
BARA
Student Profile (new students)
Calm toolboxes
Teacher, therapy notes
	Text21221211299: SDQs or DAWBA are used to gain further insight into our students emotional wellbeing. 
BARA, 
Annual review documents
Parent contact
Historical experiences in their paperwork
	Text22221211299: Staff receive training and speak to the mental health team if they require support. Staffs understanding and relationship with students allows them to identify changes in behaviour and explore it further. Staff report concerns, speak to the young person and seek further support and clarification from therapy team and mental health team.

The school has been gaining more female students, staff are aware of the possible changes in presentation and autism masking. 


	Text1922121129967: Taught about Autism, Autism is celebrated
Student relationships with staff - students feel comfortable expressing/asking questions
PSHE
Therapy sessions
Discussions 
	Text2022121129967: Not every child has a support plan, support plans are used when a student requires a higher level of support beyond or standard Autism practice.
Support plans do reflect interests/likes/ dislikes.
	Text2122121129967: Regular student and staff discussions
Family discussions

	Text2222121129967: READY
Review documents
family contact
Rewards
certificates
Praise
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	Text4848: In lessons observations, autistic pupils/students were supported in understanding what is being communicated to them by staff modifying or reinforcing spoken language.  This was observable in sessions such as the sensory circuits, through the use of both a verbal and visual instruction (e.g., flash cards to drive the circuit as well as verbal instruction), in the same observations, it was also good to see how a student was doing a different activity linking to the sensory circuit as this was part of a 1:1 intervention, and the TA supporting provided this student with a different set of verbal instructions. In nearly all observations, students appeared to be able to access what the teachers were saying, at times there could have been more use of open-ended, clarifying, and reflective questions  when pupils/students were on tasks to gauge understanding or use of plenaries to see what the students were gaining in learning. 

In all observations, autistic pupils/students were supported in understanding what is being communicated to them by staff using bespoke strategies and visual supports. This was observable in observations such as in Art where the teacher used visual props for the secondary class and supported students using adapted language. It was also observed in the Business Administration session where each student had their own bespoke feedback presented differently on a laptop to work through corrections: the autistic students had a list and a student with autism and dyslexia had a feedback and highlights to go through on the screen. In Primary, it was seen in the Science session were pupils had visual word cards to place on the body part. However, across all the observations the use of bespoke strategies and visuals was very much focused on getting the pupil/student to complete the task and it was not seen how they use them to promote discussion, cognition and reflection on learning.  

In all observations across Primary and Secondary, it was observed that pupils and students express their needs and wants to staff but it was not seen how bespoke strategies and approaches are used for individual children in practice. One lesson that provide more evidence of this was in the PSHE lesson observation, here students were supported to express their views with verbal prompts and supported by staff through difficult conversations on the topic of self-harm and there was clear planning and thinking that had been done around how to deliver and encourage participation in this session. 

All the pupils/students are familiar with the staff, but perhaps there could have been a bit more evidence of how staff is using bespoke approaches to encourage social interactions even further.  In some observations, it was very good to see activities which encouraged students to interact with staff and peers. For example, in a Science observation, a ball with questions in hexagon patches was used to warm up the class and build students confidence to engage. This was physical and mental at the same time, the questions were recall on previous work learnt. In another group work, in an English class, students completed paired work using adjectives to discuss how to extend a sentence into a short story. Quieter students were contributing too by the students being encouraged in this class. 

There are activities for pupils to interact with peers planned at lunch time, there was very little observations of peer work in class and only on the lessons that were mentioned previously . At lunchtime students sit in mixed year groups with their preferred social group and go off to do activities. 

The school facilitates opportunities for each autistic young person to take part in social activities which they find enjoyable, relaxing and rewarding. The leisure activities offered at the school are varied from Pirate Ship, Fort, arts and crafts in primary to football, gym, board games, reading, etc. in secondary – there is a clear transition to age-appropriate activities. The end of day form time allows secondary students to access challenging current affairs (e.g., the conflict in Gazza).
 

	Text482: The Deputy Head said that their main approaches to support functional skills and self-reliance are to create opportunities to be independent and practise life skills, working closely with families again to extend students learning and build independence at home.
The progress that pupils/students make in functional life skills and independence is recorded in their yearly report with the termly steps highlighted in their Individual Progress Plans (IPPs), for example two IPPs reviewed state the following targets ‘child A will be able to complete two household chores a week’; ‘child B will independently manage a visit to somewhere in his local community at least once a week.’ 
During interviews, the Deputy Head said that challenges that each autistic young person may experience in functioning life skills and independence are identified by teachers. They could quote an example of support provided to help students going through puberty enhancing personal hygiene. In this instance, the PSHE teacher delivered a discreet session around this topic. 
The Deputy Head said that practical strategies and approaches used to support each autistic young person in becoming more independent and developing daily life skills are identified through curriculum delivery. The school has a pathway system and students are grouped according to the learning pathway offered through the Heathermount curriculum that is best suited for them: the Discover Pathways is focused on Life Skills and ASDAN, the Explore and Adventure pathways are shared between Functional Skills and GCSE subjects. The Deputy head also said that teachers identify gaps students have, for example through conversations with the students, which can inform the planning of activities around their misconceptions. Building close relationships with parents also help the school to identify life skills that need to be covered from gathering the parents' views.
The Deputy Head said that support provided to each autistic young person in becoming more independent and developing daily life skills is also reviewed with the autistic young person and/or their circle of support in order to provide further support and define agreed areas of targets. The school could consider ways in which the skills and challenges each autistic young person experiences in self-reliance and functional life skills could be routinely recorded.
Other ways the school supports the development of wider life skills are through enterprise lessons with a focus on leadership skills, specific projects include an Introduction to a chocolate business in Year 9 and learning how to run a business in Year 10 and 11; the school also promotes independence through the organisation of relevant school trips that promote planning and skills of organisations. 
 


	Text483: Autistic students are supported to understand what is going to happen and what they are required to do by activities and tasks being presented within a structured framework reinforced by visual prompts. This was observed in the layout of primary classes, each have individual teach bays, visual timetables and teaching trays, and teachers use a 'Big book' which is a large visual book containing the steps of the lesson to help students know what to expect. In the Secondary classes, observations, the lessons were shared on a power point and all students had a copy of it available on their individual laptop.
Students can access non-verbal prompts and reminders to help them complete each step of a task. In the secondary sessions observations students accessed either PPTs or paper-based steps prepared by teachers to support with step by step written structures. Staff were also seen using a lot of modelling to support students in other observations. For example, a teacher modelled looking at bugs in a bug hotel and putting them in pots, which was a good example of teaching. In one primary observation, the vocabulary used by the teacher in introducing the topic did not match the vocabulary used in the commercially produced worksheet. Consistency in key vocabulary within a topic is important because it helps students build a clear understanding and avoids confusion.
The environment is set up to enable autistic young people to carry out tasks independently. In all observations where this applied, students had their own sheet with instructions which allowed them to access tasks at their own pace. In practical subjects where life skills such as preparing food were being taught, students who completed the core activity may have benefited from extension activities or activities that encouraged them to reflect on and build on what they had learnt.
Each autistic individual is encouraged to actively express their preferences, make choices, and take decisions. Upon arrival, students can select what they need after their taxi or travel journey, whether that means accessing a quiet space or an OT room, or going for a walk to prepare for the school day. While this is a positive practice, there is potential for greater visibility of how students exercise these choices within the classroom during their learning activities.
Each autistic young person is provided with opportunities to consolidate and develop daily functional skills. This was seen through the catering where students recalled a recipe and in the business admin observation were they were practising correcting a work admin task.
In conclusion the school express a commitment to promoting independence as students’ progress throughout the school. During the interview on life skills the Deputy Head said they are encouraging self-reliance through discreet encouragement as well as gradually removing scaffolding in lessons so students can take their own initiatives and find solutions for themselves. 
However, in observed practice there were some missed opportunities to encourage students to solve problems by themselves rather than following prescribed methods set for them by teachers or relying on direct adult direction. This suggests that in order to build upon existing good practice, a more systematic and progressive approach to teaching independent problem-solving skills should be implemented as students progress throughout the school. 


	Text4834: The main approaches used to support students at Heathermount with sensory regulation through the day are: sensory circuits, zones of regulations, individual CALM plans with specific guidance on regulation for some students, staff trainings, workshops with parents, sensory diets/adjustments and the school has started to introduce interoception and is developing it in the classroom.
Sensory circuits and zones of regulations are used from Primary up to Secondary and students can also request their own breaks or use of sensory regulation tools. Some students who need some more individualised planning around sensory regulation support have a CALM plan in place that is reviewed by an Occupation Therapist - an example was reviewed and it is recording individual strategies the child is learning to regulate in the school environment. The school has an Occupational Therapist and Assistant Occupational Therapist who define interventions needed for particular students and support the overall therapy provision. The Occupational Therapist mentioned that the school is currently devising ways to include interoception in their lesson delivery and would like to be an approach used all the way through - this is a good initiative.
Students are regulating really well through the school's existing systems (sensory circuits, breaks, sensory toys), this was confirmed also by the Occupational Therapists interviewed. 
The individual CALM plans provide a more detailed summary of some personal support provided to some students who need this extra support because the main provision for supporting sensory regulation is not enough for them. The example presented highlighted how does the student's body 'feel' (interoception), what emotions it links to, and some techniques or activities that help. The service should ensure that all students have a section dedicated to their personal sensory regulation on their plan and what strategies they could use to regulate sensory input independently. 
The school stated that practical strategies and approaches to help each autistic student regulate sensory input are identified and shared by teachers. Reviewed plans would benefit from showing more evidence of student involvement in identifying strategies that they could use in different contents including when outside of school where some of the identified strategies and resources would not be available. 
Therefore, to build upon the existing work the school is doing, the school should teach students to recognise their sensory triggers and help them develop their own strategies and techniques to manage impact on their ability to focus on their learning and on their physical and mental well-being. Regular practice of these techniques in a supportive environment will build their confidence in using these strategies independently outside in an unsupported context. This approach not only promotes self-regulation but also empowers students to navigate other environments with greater assurance and resilience. As part of this approach, the school could help students develop a vocabulary to help them articulate their sensory experiences more effectively and advocate for any adjustments they may need. 

	Text48678: Opportunities for sensory activities that students find enjoyable or relaxing are currently provided through the following: 
• Therapy is embedded into the daily routines.
• Sensory circuit sessions happen at the start of the day and allows student to be ready to work - these are varied and adapted to groups and two sessions were observed using a different approach for the groups.
• Primary students indicate their mood at start of each session on a board in each classroom (Zones of Regulation), for secondary students, this is used more to 'flag' those students who may not verbalise how they feel to adults as they are expected to have built trusted relationships with the adults supporting at this stage and should be expressing how they are feeling. 
• Primary students have access to sensory activities to support self regulation and Secondary students access a sensory box in each classroom.

Autistic pupils/students tolerate a range of sensory experiences within a safe and secure context. Individual pupils/students benefit from being in an exceptional school with low arousal and a natural environment/setting. In Secondary lessons observations, students were observed able to regulated in environments that looked more busy, for example, in food tech the teacher modelled established routines of the environment and students tolerated staying in a room that is small and hot– very like a small professional kitchen. In this example of observation, this type of activity helps students to learn how to regulate in a work context, and it was good to see everyone repeating the word ‘travelling’ when carrying something hot across the room.

Autistic young people are supported to regulate sensory experiences which interfere with what they are trying to do or cause them discomfort. Students requested sensory devices, wore ear defenders and timeout could be taken if needed –  this was seen in Secondary PSHE, Secondary Maths, Secondary English and Secondary Food Tech, in Primary classrooms students were observed to have elastic bands on chairs, or  wobbly cushions where/when necessary. 

The environment is maintained or adapted to support autistic young people to self-regulate. This was seen through: 
• Consistent colour schemes are adopted in each classroom so that it remains a low arousal environment. 
• No excessive on walls/displays in the environment
• No excessive noise
• Very calm and safe environments across the school


	Text48: When autistic pupil/students arrive at Heathermount school, they enter a comprehensive 12 week induction programme, the Speech and Language Therapists re-assess the communication profile of each child and make recommendations on the areas of interventions that are most needed; these are shared with families, the local authority and feed into each child’s Education and Health Care Plan and Annual Reviews. Regular re-assessment of communication profiles and tailored intervention recommendations are carried out by Speech and Language therapists.
Current targets related to the communication of pupils/students are recorded on their R.E.A.D.Y. Individual Progress Plan or IPP plans.. R.E.A.D.Y. is the autism support approach of the school and stands for: Regulation, Environment, Autism, Developing Communication, Your wellbeing. Each pupil/student also has a Behaviour and Risks Assessment (also called a BARA or Behaviour plan) plan reflecting the strategies and approaches used by the school to support each young person. 
During discussions, the Speech and Language therapists said that they identify practical strategies when discussing with the pupil/student to support them in their communication and social interaction, those are shared orally amongst staff, staff have built a trusted knowledge and relationships with the pupil/student and the latter have made progress in their communication.
The school should ensure that these documents routinely record both the challenges but also the strengths, skills and preferences of young people in relationship to their communication and social interaction.
It is also recommended that autistic young people are supported to create their own communication passport or equivalent one page profile. This is recognised as a valuable tool for supporting the educational and social development of autistic young people. It empowers them by allowing control over their communication needs and preferences, fostering independence and self-advocacy. By outlining their unique communication styles, these passports ensure that teachers have better insight into how to interact effectively with students. They also facilitate smoother transitions as the young person approaches adulthood by offering a clear summary of communication strengths and needs from the perspective of the young person themselves.

	Text486543: Heathermount has a safeguarding and pastoral lead who is very experienced in working closely with the school's families; Primary Students have worry letter boxes and Secondary students a log system on their laptops to share worries. This approach provides safe avenues for students to express their worries, fostering a supportive environment. The relational model employed at the school, alongside the R.E.A.D.Y autism approach—focusing on Regulation, Environment, Autism, Developing Communication, and Your Wellbeing—effectively supports student well-being. Additionally, some students benefit from CALM plans that assist with emotional regulation through sensory support. The school also recognizes the importance of students’ interests and hobbies, promoting well-being through a variety of age-appropriate activities available on-site.
The school stated that students get involved to provide their views on interventions and support approaches but perhaps they could think about a system to better present that on the supporting documentation provided for each student. 
The IPPs and BARA plans identify factors that might cause each autistic young person to become anxious, stressed or upset in school. However, these documents in particular the BARA plans focus primarily on what individuals lack or struggle with and have limited reference to strengths, skills or unique abilities. Although the BARA documents are written in first person they appear to be written by adults and there is limited evidence that they have been written in consultation with the young people.
For example, one plan states 'Repetitive language' and the suggestive communication intent being 'I am frustrated and am not able to implement strategies to help me get back in the green zone'. Another plan states: Refusal, Negative Language Towards self/Swearing as behaviour is 'Suggestive of the following communication intent': ‘I have low self-esteem and I don’t think I can do this/ I need more information'; 
These plans should be reviewed so they offer a more holistic representation of the challenges young people experience alongside their skills, strengths and interests.  This will ensure that support is tailored to align with each pupil/student’s unique abilities and interests, making them more relevant and effective.
Consideration should be given to how young people could be more involved in the creation of these plans. This will foster a sense of ownership and empowerment, motivating them to engage with their goals. Additionally, plans developed collaboratively can serve as effective tools for self-regulation, especially as the students progress through the school so that by the time they are ready to leave they have their own ‘toolbox’ of strategies they can use to manage their emotions and behaviours independently in college, university or a place of work, 
PSHE teaching breaks down autistic traits and co-conditions through the curriculum - staff talked about it being implicit in the curriculum rather than explicit. The therapy lead said that they do this because they respect that some students have a negative view of their autism. 
The school clearly does some excellent work to build the self-esteem and confidence of the young people who attend Heathermount. However, it is a concern that some of these young people persist with a negative perception of their autism. Research confirms that having a negative view of one’s own autism can significantly impact an autistic young person’s mental health and overall well-being. It can lead to low self-esteem, increased anxiety and depression, and social withdrawal, as individuals may feel ashamed or inadequate. This negative mindset can also hinder their ability to seek support, advocate for their needs, and embrace their identity as autistic. 
The school should therefore consider whether a more explicit approach to promoting a positive understanding of neurodiversity and autism within the curriculum may be beneficial. Students could be taught to understand that neurological differences are natural variations in human cognition with neurodivergent people often possessing unique strengths and abilities. They could learn about the impact that neurodivergent individuals have made across various fields. They could be provided with the opportunity to listen to speakers who are positive role models and can emphasis the importance of self-acceptance and self-advocacy. 
As part of a commitment to a neuro-affirmative culture, the school could also review the language used to describe autism and avoid using terms such as low or high functioning which many autistic young people consider to be problematic and potentially harmful.

	Text486543765: In all observations, autistic students appeared to present as feeling safe, calm and at ease, this was seen through the established routines and students observed coming into class quietly. 
Proactive and preventative strategies are in place to avoid anxiety, confusion or distress from occurring or escalating. Restrictive practices are not used or only as a last resort under the strictest controls and extreme circumstances. The school is trained through a provider called Maybo on Personal Safety and Conflict management. In observations, the zones of regulation were used by teachers to check in with students, for secondary students it was more used to 'flag' students who may not verbalise how they feel, or sometimes it was teachers doing checks directly by asking students as observed in Secondary English, Food Teach and PSHE. 
Autistic young people are supported to understand and regulate their emotions. This was seen in the PSHE observation, as the subject and focus gave lots of opportunities for students to discuss their emotions. The topic of this session was on 'self-harm', not a particularly easy subject but it was very well delivered and students showed they were able to reflect back on their own journeys. One student expressed how they felt when they were on their medication for their ADHD. 
Autistic young people are treated with dignity, status and respect and are provided with meaningful positive feedback to boost confidence, self- esteem, and self-worth. Students are clearly respected and they also mirror this back to the supporting staff – they feel comfortable and content at school, the students feedback on the support they are getting was very positive. 
Each autistic young person has access to activities which they find fun or interesting. School provides opportunities for parallel classes (e.g., Science experiment) alongside the leisure activities available and facilities as well as extra-curricular opportunities (school trips, etc.).
Autistic young people are encouraged to enjoy the challenge of trying out or learning a new activity or skill. During break times in secondary students can access a range of physical and quiet activities to meet their needs such as books, indoor games, sport and hairdressing which is attended by girls. Primary students are encouraged to vary their choice and discover the full range of what is on offer.
Autistic young people achieve a sense of completion and achievement.  The Secondary students in particular are confident at expressing their views in a safe environment and are clearly used to working together in lively debate –  this was especially seen in English lessons and PSHE which lend themselves to personal expression, experience and opinions. One student in a Maths class was slow to engage, but after a ‘come on’ from the teacher, they then conducted some sensory circuits as a group which ‘woke up’ the class. 
The environment is maintained or adapted to support the well-being of autistic young people and is exceptional compared to a mainstream school environment. 
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	Text58: 'I'm actually supported very well, I'm actually trying to be sensible with myself'
'Whenever it is necessary I can get help. Especially when struggling with concepts I can slightly understand but not fully'
'Do boxing please, phone for break'
'Perfect'
'Perfect in any way'
	Text59: There seem to have been students duplicating surveys answers because the school said 49 secondary students took part and we collected 54 answered on the paper questionnaires provided by the school. The assessor has transcribed results as they appeared and has not asked to retake the survey although it may have slightly flawed the results by duplicating answers.
	Text5855555: 'Heathermount is currently behind on the growing wealth of research and knowledge readily available for understanding autism. Their approach is often tunnel visioned by their traditional practice, rather than focused on the child’s individual presentation using the knowledge and resources that are constantly developing. Staff often miss signs of emotional and sensory overwhelm, and masking; given they are a specialist setting this frustrates. However, I also stress the care they have about each child and the family-feel of the school is second to none, and my relative does feel valued and appreciated at school. There is a lack of enrichment and life skill opportunities for the lower school, which I believe would encourage and support each student’s potential.'
'As a family we are fully supported in all areas of our child’s development. We are so happy that he has found a school that understands our child and goes out of their way to make sure he is safe, happy and thriving.'
'My daughter seems unsure about the headteacher, but the rest of the staff know her well and I feel she has benefitted unendingly from being at Heathermount.'
'We are new to the school however they have treated our child with respect, understanding and compassion. This level of understanding is rare. Very impressed.'
'Heathermount is providing outstanding care for our son. We couldn’t be happier'
'My relative does NOT fit the mould for heathermount. They understand the issues they have but feel unable to support.'
'The staff and school really understand the children need.'
'In my honest opinion, Heathermount is an absolutely outstanding school that fully caters for children with Autism. My Son's life has been significantly improved in many aspects since he joined and we can't thank you enough.'
'My child gets outstanding support from Heathermount School.'
'Heathermount transformed my son’s relationship with school and education. He felt accepted and that he fitted in for the first time ever after being failed for so many years in mainstream. Staff get him and support him and support us as a family'
'Heathermount is a phenomenal setting that caters for my child’s individual needs. My child is not just viewed as Autistic or having SEN, he is seen for who he is and his needs met. Staff have always worked collaboratively with our entire family and supported us when there have been life events or issues at home. Communication is always consistent and transparent. Heathermount is so much more than a school, it is a safe space, not just for their students but for their families too. It’s a community. In the 7 years my son has attended, I have never had a single issue, even when my son struggled with incredibly challenging behaviours. I trust Heathermount completely and if there are ever any issues in my son’s life, they are my first port of call. I am so grateful my child has a placement here and I’m really not sure what would have happened if he hadn’t. I would also like to commend every staff member there for always going above and beyond, for always making me feel like my son is the only person they teach, that they have a genuine affection for him and always touch base with him, throughout his years at school. SLT are fabulous, Priya (head of SALT) has always supported my son across both school and home, I am incredibly grateful for her knowledge, experience and warmth.'
'Heathermount has had an incredibly positive impact on our son’s life from the very start of his time there six years ago. Heathermount builds very strong relationships with the pupils and their families and gets to know how to support each pupil as an individual.'
'My son has experienced lots of challenges lately both at home and school, and the school have been incredible at supporting him and me as his mum. They offer useful and insightful advice in how to support my children (all whom have an ASD diagnosis) and how to respond to their changing needs. They have great knowledge and understanding of autism, along with many years of experience, both professionally and also personally for some of the team, and it shows. I want to particularly highlight Julie Swann, her care and passion is such a gift. As in all schools it’s not often plain sailing, yet Heathermount school is always prepared to respond and adapt appropriately and considerately of the childrens needs.'
' My sons teachers are amazing, they encourage him, are patient and supportive, they recognise his accomplishments and achievements and share his successes with me all the time, Max loves his school and I know under Heathermount Max will succeed.'
'My Son has never been happier. Since he started going to Heathermount, he became a different child. His confidence is high. He loves the school. He is doing much better socially and academically.'
'The level of professionalism and attention provided by Heathermount school to my son goes beyond what I ever thought. I feel privileged of having a pupil in the school.'
'Heathermount has changed my son’s life. He is now “proudly” autistic and has a positive outlook on his future. It is a fantastic school.'
' Support for my young person has been outstanding from all staff. There is an understanding of her needs like she has never experienced before in all of her years in education. She feels seen, heard, understood, supported and accepted. There is a level of compassion that appears to be an inbuilt part of the school ethos that really does help to support learners to build the necessary trust in adults to underpin and enhance their learning journeys.'
'Have been in the school for a very short time, but no problems as yet' 
'My son has absolutely thrived since Being at heathermount, I’ve seen improvement in so many areas including eating, self care, confidence, ability to process his emotions. The staff and setting are amazing'
	Text5966666: There was also a duplicated result for this one or it may have come from two family members answering
	Text72: The school's relational model and the R.E.A.D.Y. approach effectively support student well-being, while CALM plans help with emotional regulation through sensory support. Students learn about mental health and the dangers and risks they can be exposed to as they grow up. Students felt safe, calm, and at ease, and proactive strategies are in place to prevent anxiety and distress. Students are treated with dignity, respect, and provided with meaningful positive feedback. They have enabled to successfully take part in engaging  and challenging activities. 
	Text73: To further improve emotional well-being support, the school should consider a more explicit approach to promoting a positive understanding of neurodiversity and autism within the curriculum. Encouraging students to recognize neurological differences as natural variations can help build self-esteem and reduce negative perceptions of autism. The school should review and update IPPs and BARA plans to reflect students' strengths, skills, and interests, ensuring a more holistic representation of each individual. Involving students in the creation of these plans will foster ownership and empowerment, motivating them to engage with their goals. 
	Text66: Staff use practical strategies identified by Speech and Language Therapists to support pupils’ communication and social interactions, leading to significant progress. Pupils are supported in understanding communication through modified spoken language and visual aids, which enhances their learning experience. The school provides a wide range of activities that promote independence, emotional well-being, and social skills.  
	Text67: To further enhance their support, the school should ensure that documentation routinely records the challenges, strengths, skills, and preferences of young people in relation to their communication and social interaction. Additionally, it is recommended that autistic young people create their own communication passports or equivalent one-page profiles, empowering them and ensuring smoother transitions. The school could explore more oppotunities for group work in lessons.
	Text68: The school creates opportunities for students to learn life skills (Catering, ASDAN, Enterprise skills, Work placements, etc.) and also to practice them.  
They support students with specific gaps in daily life skills (personal hygiene/care, home, and money management, etc.) 
Through this work, the school support students to generalise these skills from school, to home and outside in the community and they work again closely with families to promote students independence.

	Text69: The school should build upon existing good practice in promoting independence by introducing more strategies to encourage students to solve problems by themselves rather than following prescribed methods set for them by teachers or relying on direct adult direction. A more systematic and progressive approach to teaching independent problem-solving skills should be implemented as students progress throughout the school.
	Text70: The school environment is exceptional.Heathermount School employs a variety of approaches to support students with sensory regulation, including sensory circuits, Zones of Regulation, sensory breaks, individual CALM plans, staff training, and workshops with parents. A Specialist OT works alongside the therapy team to consult on interventions and adaptions.

	Text71: Practical strategies should show more evidence of student involvement, particularly in identifying strategies applicable outside of school. By the time they transition from Heathermount students should be empowered to recognise their sensory triggers and have tools and strategies they can employ to manage the impact of negative sensory experiences within less supportive environments. 
Additionally, helping students articulate their sensory experiences and advocate for necessary adjustments would further empower them.

	Text6611111: The majority of students rated the support as 'Good'. In the standard survey, 11 students Secondary students rated the support as 'Excellent' and '16' as 'Good'. 17 have answered 'Yes' to 'the help I get is good' in the easy read survey, and 9 said 'Sometimes', 1 said 'No'.
	Text69111111: Responses from two parents were more nuanced- one parent stated that their child 'does not fit the mould' of the school and another parent said that the school is 'behind the growing wealth of research and knowledge readily available for understanding autism' Whilst these comments represent a small minority view, the school may wish to reflect on them. 
	Text71111111: 
	Dropdown61: [Advanced]
	Text7: 14/02/25
	Text6: The Autism Accreditation Committee found clear evidence from the report that staff at Heathermount School possess a robust working knowledge of evidence-informed approaches associated with good autism practice. They are skilled at adapting these specialist approaches to ensure support is highly person-centred and tailored to individual abilities, interests, preferences, and challenges.

Staff employ practical strategies identified by Speech and Language Therapists to enhance pupils’ communication and social interactions, leading to significant progress. Pupils are supported in understanding communication through modified spoken language and visual aids, which enrich their learning experience. The school provides a wide range of activities that promote independence, emotional well-being, and social skills.

The school creates opportunities for students to acquire and practise life skills, including Catering, ASDAN, Enterprise Skills, and Work Placements. They also provide tailored support for specific gaps in daily life skills such as personal hygiene, home management, and money management. Through this work, the school helps students generalise these skills from school settings to home and the wider community, working closely with families to further promote students' independence.

The school environment is exceptional. Heathermount School employs a variety of approaches to support students with sensory regulation, including sensory circuits, Zones of Regulation, sensory breaks, individual CALM plans, staff training, and workshops with parents. A specialist occupational therapist works alongside the therapy team to consult on interventions and adaptations.

The school's relational model and the R.E.A.D.Y. approach effectively support student well-being, while CALM plans aid emotional regulation through sensory support. Students are educated about mental health and the dangers and risks they may encounter as they grow up. Students present as feeling safe, calm, and at ease, with proactive strategies in place to prevent anxiety and distress. They are treated with dignity and respect, receiving meaningful positive feedback that enables them to successfully participate in engaging and challenging activities.

The Committee also considered the positive feedback from surveys alongside specific strengths highlighted in the report. Initiatives such as the use of IRIS Connect, work experience programmes for Year 9 students, and further embedding of the Zones of Regulation approach—as well as the significant outcomes achieved through individual support programmes—were evidenced in the case studies submitted by the school. The project to design and build an eco-house with input from local employers stood out to the Committee as an exemplary activity.

Considering such compelling evidence, the Committee is delighted to present an Advanced Award in recognition of the high-quality practice at Heathermount School in supporting autistic young people and children. The Committee encourages the school to continue its excellent work by building on these strong foundations and further enhancing its support through the areas highlighted below.

To further enhance their support, the school could consider creating additional opportunities for group work within lessons. This would allow students to develop their social interaction skills in varied contexts while continuing to benefit from the school’s established approaches.

The school is encouraged to build upon its existing good practice in promoting independence by introducing a more systematic and progressive approach to teaching independent problem-solving skills. This would allow students to become increasingly less reliant on adult guidance and instruction as they transition through the school.

The school may also wish to further develop its approach to preparing students for future life by continuing to support students in developing a personal understanding of their sensory reactions. This could include additional strategies to help them manage negative sensory experiences within less supportive environments, such as when out in the community, in mainstream college, or on work placements. Empowering students to identify and advocate for reasonable adjustments that help them achieve their best outcomes would further strengthen this preparation. As this is a challenge for many autistic people, the school is well placed to lead the way in demonstrating best practice.

To enhance emotional well-being support, the school might consider embedding a more explicit approach to promoting a positive understanding of neurodiversity and autism within the curriculum. By encouraging students to view neurological differences as natural variations, the school can further boost self-esteem and reduce negative perceptions of autism.

In conclusion, Heathermount School demonstrates a strong commitment to high-quality autism practice, with dedicated staff and well-structured support systems that significantly benefit autistic young people. By building on the identified areas of good practice, the school can continue to enhance its provision and sustain an outstanding educational environment for its students.

	Text68EEERTTT4T: The overwhelming majority of parents have praised Heathermount for providing 'outstanding care' to recall some of the parents words, being understanding and catering for their child's needs and always being 'their first port of call' and present. 
	Text67545346534545: To the questions "Staff help me do things that I enjoy doing and that are important to me," "Staff help me to set and achieve important goals in my life," and "Staff ask me about how best to support me and act on what I tell them," students' answers were mixed. Additionally, in the easy-read survey, some students answered "I do not know" to the statement "Staff help me to do things in my life that I want to do." This suggests scope for more active consultation with young people about the goals they want to achieve and support would help them achieve these goals.
	Text7065634643436: 
	Text545555: 9
	Text544444: 1
	Text546666: 18
	Text5444447777777777777: 3
	Text5455557777777777777: 8
	Text54666677777777777777: 17
	Text33: 2024
	Text34: The initiative centred on the use of IRIS Connect, a video-based professional learning platform, in improving teaching strategies for young people with Autism Spectrum Disorder (ASD). Teachers utilized the platform to record, analyse, and reflect on their classroom practices, engaging in peer-to-peer feedback and collaborative professional development focused on evidence-based strategies for supporting students with ASD. 
	Text35: Our classrooms are increasingly diverse, with students presenting a wide range of learning needs, particularly in areas like communication, social skills, sensory processing, and emotional regulation. While our teachers are dedicated, they often face challenges in effectively addressing these needs with traditional professional development. The limitations of these approaches include a lack of real-time, contextualized feedback, making it difficult to translate training into practical classroom strategies. 

This initiative was developed to:

Address the need for context-specific professional development by providing a structured platform for teachers to reflect on their own practice within their unique classroom environments.
Cultivate a collaborative learning network, enabling teachers to share challenges, best practices, and innovative solutions in real-time.
Empower teachers with evidence-based strategies to improve student engagement, academic achievement, and social-emotional well-being, ultimately fostering a more inclusive and supportive learning environment for all.
	Text36: This initiative was designed with the following key aims and objectives:

Enhance Teacher Capacity and Confidence:
To equip teachers with the knowledge and practical skills necessary to effectively support autistic students within inclusive classroom settings.
To increase teacher confidence in implementing evidence-based strategies for diverse learning needs.
Develop and Implement Tailored Teaching Strategies:
To create and refine individualized teaching approaches that address specific student needs in communication, social interaction, sensory processing, and emotional regulation.
To promote the use of adaptive learning techniques and differentiated instruction.
Foster a Collaborative and Reflective Learning Culture:
To establish a sustainable system of continuous professional development through peer observation, constructive feedback, and collaborative problem-solving.
To encourage ongoing self-reflection and the sharing of best practices among educators.
Measure and Demonstrate Student Progress:
To establish clear and measurable indicators of student progress in key developmental areas, including:
Accessing learning
Generalizing learning
Communication skills
Social skills
Independence
Well-being
To use data to inform and refine teaching strategies, ensuring positive outcomes for autistic students.
	Text37: This initiative employed a multi-faceted approach to enhance teacher practice and student outcomes, incorporating the following key components:

Implementation of IRIS Connect for Video-Based Reflection:

Six volunteer teachers from diverse areas of Heathermount utilized IRIS Connect to record their classroom practices.
This provided a platform for capturing authentic teaching moments and facilitated detailed analysis.
Collaborative Feedback and Peer Review:

Recorded videos were shared with the Deputy Headteacher and participating peer teachers.
Structured feedback sessions focused on providing constructive insights and identifying areas for improvement.
This fostered a culture of shared learning and professional growth.
Individualized Self-Reflection and Analysis:

Teachers engaged in in-depth self-analysis of their recorded lessons.
They utilized reflective frameworks to identify strengths, areas for development, and the impact of their teaching strategies.
Teachers were given the opportunity to rehearse and plan research informed techniques that they would use in future lessons and were able to re-record and analyse practice.
Targeted Training and Professional Development:

Regular workshops were conducted to enhance teachers' understanding of autism-specific teaching strategies and best practices.
These workshops provided practical tools and techniques to address communication, social interaction, sensory needs, and emotional regulation.
Systematic Student Progress Monitoring:

Pre-defined, measurable indicators were used to track student progress in key developmental areas:
Communication and social skills
Self-reliance and independence
Sensory processing
Emotional regulation and well-being
Retention and generalization of learning.
Data was collected through observation, assessments, and teacher reports to document changes in student performance.
Qualitative Feedback from Participating Teachers:

Teachers were provided with opportunities to share their perspectives on the impact of IRIS Connect and the overall initiative on their professional development.
This feedback was gathered through surveys, interviews, and open discussions, providing valuable insights into the effectiveness of the program.
	Text38: Initial Training: Teachers received guidance on using IRIS Connect effectively.
Pilot Phase: A group of teachers recorded lessons and received feedback from the Deputy Headteacher.
Adjustments: Based on feedback, strategies were refined to optimize teaching approaches.
Regular Reviews with pilot group: Scheduled sessions ensured that insights were shared and best practices documented.
	Text39: By employing IRIS Connect for video analysis, engaging in collaborative feedback, and participating in targeted training, teachers were able to refine their practices and create more supportive learning environments. The following key developments were observed:

Enhanced Communication and Social Skills:

Teachers demonstrated a marked increase in the use of visual supports, such as picture schedules and social stories, leading to improved student understanding and interaction. For example, one teacher implemented structured conversation prompts during group activities, resulting in more inclusive and engaging discussions.
Individualized communication strategies, tailored to specific student needs, were adopted, resulting in enhanced student engagement and participation.
Increased Self-Reliance and Independence:

Improved task structuring, facilitated by detailed video analysis, enabled students to work with greater independence. Teachers broke down complex tasks into manageable steps, fostering a sense of accomplishment and reducing reliance on teacher prompts.
The implementation of clearer routines and transitions, informed by observations of student anxiety triggers, led to a more predictable and calming classroom environment.
Improved Sensory Processing:

Adjustments to classroom environments were implemented based on recorded observations of student sensory responses. This resulted in a noticeable reduction in sensory overload and improved student focus.
Teachers incorporated more effective sensory integration strategies, such as providing sensory tools and movement breaks, leading to enhanced comfort and engagement.
Enhanced Emotional Regulation and Well-being:

Teachers adopted and refined de-escalation techniques and calming strategies, such as deep breathing exercises and mindfulness activities, based on observed student behaviours.
Students demonstrated progress in identifying and managing their emotions with guided support, using tools like emotion charts and self-regulation checklists.
	Text40: Next steps
Broadening Implementation of IRIS Connect:
Expand the use of IRIS Connect to include a wider range of staff, such as Teaching Assistants and the Therapy team. This will foster a more holistic and collaborative approach to supporting autistic students.
Provide targeted training for all staff members on how to effectively use IRIS Connect for self-reflection and collaborative feedback.
Strengthening Peer Collaboration and Knowledge Sharing:
Increase opportunities for cross-school collaboration and the sharing of best practices through virtual platforms, workshops, and peer observation programs.
Establish a network of educators specializing in autism support to facilitate ongoing communication and knowledge exchange.
Developing Specialized and Targeted Training Modules:
Create specialized training modules that address specific aspects of autism support, such as advanced communication strategies, sensory integration techniques, and behavior management.
Utilize data from student progress monitoring and teacher feedback to inform the development of these modules.
Develop training that goes into more depth on how to use the IRIS connect platform, and how to give and recieve feedback.
Lessons Learned:

The Power of Video-Based Reflection:
IRIS Connect proved to be an invaluable tool for enhancing teaching strategies and promoting self-reflection.
Video analysis provided teachers with a unique opportunity to observe their own practice from a different perspective, leading to deeper insights and targeted improvements.
The Importance of Collaborative Feedback:
Collaborative feedback from peers and leadership fostered a culture of shared learning and professional growth.
Constructive feedback provided teachers with practical strategies for addressing diverse student needs.
The Impact of Targeted Professional Development:
Targeted training on autism-specific teaching strategies led to increased teacher confidence and effectiveness.
Providing teachers with practical tools and techniques resulted in tangible improvements in student outcomes.


	Text3333: 2024
	Text3434: The initiative aimed to provide work experience opportunities for Year 9 students.It involved structured placements within a local business, offering practical exposure to workplace expectations while considering individual needs. The program included job coaching, sensory-friendly adjustments, and support to help students develop employability skills.
	Text3535: Many young people with Autism face barriers in accessing work experience and employability. This initiative was developed to help bridge this gap by providing structured, supportive, and autism-friendly work experiences that cater to individual strengths and challenges.
	Text3636: Provide meaningful and structured work experience opportunities for autistic students.
Develop communication, social, and employability skills in a real-world setting.
Improve self-reliance, independence, and confidence in workplace interactions.
Address sensory and emotional regulation challenges within a supportive framework.
Prepare students for future education, training, or employment pathways

 
	Text3737: Developed workplace expectations, communication, and self-advocacy skills throughout school and in employability lessons.
Students were accompanied by a member of Heathermount staff to work alongside..
Outcomes were measured by using feedback from students, parents, employers, and school staff to assess progress in communication, independence, emotional regulation, and overall engagement.

	Text3838: The initiative began with outreach to local businesses and discussions about autism-friendly adjustments. Participating employers liaised with key staff at Heathermount to learn about the students and the support they may require. Students were prepared during employability, PSHE and enterprise sessions. Throughout the placements, regular check-ins ensured that both students and employers felt supported. Adjustments were made based on individual feedback, such as modifying work tasks or offering alternative communication methods.
	Text3939: Communication and Social Skills: Students demonstrated increased confidence in workplace interactions
Self-Reliance and Independence: Many students successfully completed tasks with minimal supervision, showing growth in problem-solving and decision-making skills.
Sensory Processing: With accommodations like noise-canceling headphones or quiet workspaces, students managed sensory challenges better.
Emotional Regulation and Wellbeing: Reduced anxiety and increased motivation were observed, with students expressing enthusiasm about their roles and responsibilities.

	Text4040: Expand Employer Engagement: Increase awareness among businesses to create more inclusive workplaces.
Enhance Pre-Placement Training: Offer more role-playing scenarios and workplace simulations.
Develop Long-Term Support: Introduce post-placement mentoring to help students transition to further education or employment.
Refine Sensory Support Strategies: Continue to personalize workplace adaptations based on individual needs.
This initiative has demonstrated that with the right support, Year 9 students with autism can thrive in work environments, gaining valuable skills and confidence for their future endeavors.

	Text333333: 2024
	Text343434: This was a new initiative that involved inviting 10 employers into the school to work with our secondary cohort for the day on a project.  The project was based on designing and building an eco-house and students had to work in groups (years 7 - 11 students mixed together) and come up with a design, write a proposal to present to the other students, staff and employers on why they had chosen their design and build the design using the materials supplied (various boxes, tubes, straws, wooden sticks, etc).
	Text353535: We are proud of our school and our students and want to give our students experiences that will help them in their next destinations and throughout their working lives.  We wanted to give the students some real-life experience from a business perspective about being part of a project on something that was topical.  This would test many skills including being able to present to an audience, research skills, working in a team, project management skills, creativity, budgeting, etc.
	Text363636: The goal of the project day had two key parts. First, it was to show students that being autistic doesn’t limit them—they can step outside their usual routine, explore a new topic, and use their creativity in a different way. Second, it was about teamwork, giving them the chance to design and build something together while learning in a hands-on, engaging way.By inviting employers into the school for the day, we provided them with an opportunity to engage directly with our neurodiverse community. This experience allowed employers to witness firsthand the creativity and innovative problem-solving skills of our students, as well as their ability to overcome anxieties and collaborate effectively in new team environments.
To raise awareness amongst the general public, employers about the positive impact neurodiverse students can have in the workplace. 

It is essential for employers to recognize the significant value that neurodiverse individuals can bring to an organization. Their unique perspectives and ability to think outside the box can drive innovation and enhance workplace diversity. Unfortunately, misconceptions about autism often lead to a fixed mindset, preventing businesses from fully appreciating the strengths and talents that neurodiverse employees offer. By fostering awareness and inclusivity, companies can benefit from the remarkable contributions of neurodiverse professionals.

	Text373737: A whole school "off timetable" day for all secondary students and staff.  The entire day was timetabled differently.  Starting off with a briefing in the hall where we had an employer open the project and tell his story of starting his own company (an eco-housing company).  Then students split into their project teams (staff had been briefed the day before about the timetable and groupings for the day).  The employers were linked to different classrooms so that every project group had at least 2 employers to work with and get feedback from.  A member of SLT walked around the site and checked in with each group several times during the day to check on progress and to get feedback from students, staff and employers.  The success of the project was measured by staff, student and employer feedback (both verbal and written).  Also, the quality of the products created and the enthusiasm and passion of the student presentations to justify their design decisions was obvious to all who saw the outcomes of the project teams.  It was seen as a real success and celebrated in the school newsletter, website and social media.  The feedback from employers was that they were blown away by the quality of the projects created and the work ethics of the students.  They were really excited about the students' creativity and their "getting stuck in" attitude.
	Text383838: The idea for the project day originated from a senior leadership team (SLT) member who had previously organized a similar event in a neurotypical school. She was determined to demonstrate that neurodiverse students could achieve equally positive outcomes and deserved the same enriching opportunities as their peers in other educational settings.

Initially, there was some hesitation from staff regarding the potential challenges of placing autistic students in an unfamiliar situation—working off timetable, collaborating with peers from different year groups, and adapting to a new structure. However, staff were reassured that every detail had been meticulously planned, and the mindset was that even if the day did not go as hoped, it was a valuable opportunity to try something new.

Now, after successfully running the project day, both staff and students are highly enthusiastic about the initiative. The overwhelmingly positive experience has reinforced the importance of providing innovative learning opportunities, and everyone is looking forward to the next event.
	Text393939: The students demonstrated remarkable adaptability by successfully adjusting to a completely different learning environment, where traditional lessons were replaced with a dynamic, hands-on project. Their enthusiasm and passion were evident as they tackled a new challenge, conducted in-depth research on eco-housing, and confidently presented their findings to a large audience. Moreover, students showcased their ability to collaborate in diverse teams, take on leadership roles, and engage in meaningful discussions. One of the most significant and unexpected outcomes of the project day was the way it fostered new relationships—students who previously did not interact during break and lunch began collaborating and socializing beyond the project itself.

Although we initially had concerns about students becoming dysregulated due to the change in routine, this did not occur. In fact, only one student chose not to actively participate in the project, yet he remained engaged by sitting with his team and observing the final presentations. This further highlights the inclusive and supportive nature of the experience. 
Ssome of the feedback: he feedback from Mike O'Mahony (MD of HDR Commissioning) when he came and gave an assembly and Q and A session at school was amazing - Jax Snipp the pleasure was absolutely all ours. What an engaging, attentive and genuinely funny cohort of students you have. This was my first time ever speaking to autistic children and they did so much to kick the uneducated stereotypes I had in my head into touch. It really was a truly valuable experience for both Adam Murray EngTech LCIBSE and I. I haven’t stopped smiling all day! 
	Text404040: A second project day has already been booked for 28th March 2025.  We want to make this a yearly event.  The students were absolutely buzzing after the first project day and were asking when the next event would be.  From the feedback received from all stakeholders, there are minor tweaks that can be made to the project teams, but overall, the format of the day worked really well.
	Text41: TPa
	Text42: 2017 - current
	Text43: Worked closely with mum to explore behaviours

1:1 provision initially put in place to de-escalate on arrival - sensory house with key staff.

Distraction techniques used

Sensory input throughout the day

Development of calm plan with options so felt decisions were own

Key staff provided who could offload to (also provided for mum).

Firm boundaries for both parent and child

More recently diagnosis of dyslexia - extra provision put in place to support


	Text44: Very disengaged with learning initially.

Controlling behaviours seen

Aggression verbally and physically.

Demanding 1:1 attention, very oppositional presentation

Literacy avoidant in particular

Upturning and high level of damage rooms/areas

Non compliant and not taking any responsibility for actions




	Text45: Very positive attitude towards learning

Engages in trips and events positively.

Member of the drama group and pexcelling in that area

Parental engagement improved

Able to explain his worries and fears with words rather than actions.

More independent

Literacy is improving - showing true capacity

Good relationships with staff and peers. 
	Text46: - Has received various qualifications in many different subjects.
There is a marked increase in his self esteem
He is more confident to try new experiences, communicating with others 
Recognises and is proud his progress
Independently regulates or seeks out a trusted staff member
	Text47:  Continue to work with family to increase his independence at home and within his community.
Transitioning to college at the end of academic year
	Text4141: JP
	Text4241: 2020-2024
	Text4341: Consistent 1:1 provided with gentle, calm approach
Visual support and small steps 
Building trust and relationship with a variety of staff including therapy
Consistency of a class tutor for 2 years
Identifying safe spaces/ people when overwhelmed
Consistency and follow through
Praise, visual daily timetable with staff pictures
adapting work


	Text4441: Poor attendance - not in school since Summer 2019, did have home tuition but could not manage.  Ran away from school periodically, climbed over the fence, unable to go on school trips.
Shut down, poor personal care.
Spent the first 3 months of HM schooling in the reception area refusing to engage in curriculum or even talking to people. Disrupted family life due to siblings needs as well.
Low self esteem
	Text4541: Once JP felt safe and trusted staff, we saw an increase in his communication and interactions and an emergence of his humorous personality.
Became more open to accepting support and help
Learnt what/who helped him regulate 
Engaged in learning and discussions
Developed friendships
	Text4641: More confident
Independently will ask for help in all areas
Engages with peers outside school
Formed positive relationships
Independent
	Text4741: Has transitioned to college to pursue art
	Text41411: LG
	Text42411: 2022 - current
	Text43411: - Building secure and trusting relationships with staff. Working collaboratively with parent to build a relationship and develop an understanding of her and LG experience. Support by the therapy team including speech and language, occupational therapy and clinical psychology. Aspects such as developing LG's understanding of herself through interoception and zones of regulation. Creating and exploring strategies to support when LG is feeling anxious or needs help. Developing relationship skills and team work. Developing self esteem, self advocacy and resilience.
	Text44411: High anxiety, ARFID
OCD behaviours which had significant impact on her wellbeing and abilty to access school and her community. Poor school attendance.  Home educated from September 2020 until 2022 when she began at Heathermount.
Impacted significantly by lockdown which resulted in high anxiety and fear around Covid. 
Highly anxious about school.
At home she would not even go outside into their garden.
Low resilience
Difficulty forming peer relationships
Low self esteem 



	Text45411: LG has developed good relationships with peers as well as staff. She has trusted staff to go to when she needs support. LG has a wide friendship group. 
LG has developed calm tools with staff which are visual that she can use when she is feeling anxious. LG is more independent with this.
LG is a more confident individual and has been prominent in school performances, meeting visitors and leading assemblies.
LG is a much happier individual and is caring and supportive to others.
LG is aware of when she needs additional support to help with her sensory needs, for example she now uses loops when needed.
At home and within school LG is more independent.
	Text46411: LG has joined a drama group in her community and has taken part in performances.
LG is an active member of the school council
LG approaches the therapy team when she would like support in particular areas.
LG advocates for herself and other students
Her increased confidence has enabled her to try new experiences including different foods.
LG has a friendship group that she interacts with outside school.
	Text47411: LG will be selecting options
LG will continue to have sessions with Clinical psychologist and develop her independence and self advocacy.



